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KEYSTONE IO1: KEYSTONE Programme Infrastructure and 

Support

WP1: Lifeworld Analysis

Section 1: Introduction 

The LWA report is a deliverable of the A1 Lifeworld Analysis on drivers and barriers of youth 

engagement, that integrate IO1 Keystone Programme Infrastructure and Support, as we can 

see in the scheme below. The LWA report attempts to understand the dynamics that shape 

young people’s engagement in social, civil and economic life; young people’s views on what 

needs to change and how, and their propensity to engage as agents of change; and the main 

drivers of and barriers to young people’s engagement in youth intervention. Having these main

objectives as a framework, the results and the analysis of this report intend to provide relevant

results to the design of the Technical Platform (A2) and to the IO2 Collaborative Support 

Programme.

The structure of this report is consisted by Section 1: Introduction, where a brief summary of 

Keystone is provided, including its objectives and the explanation of where IO1 through the 

LWA report fits in with these objectives, and the purposes of the report. Section 2: Research 

activities carried out and methodology, includes the detailing of the research activities taken 

place and its methodology, involving a number of activities namely a database of good practice

examples of approaches and methods aimed at engaging marginalised young people in social 

participation with interventions from four of the Keystone partners (UK, Portugal, Italy and 

Greece); also in this section the data collected from each of the country reports1 of the 

partners were analysed in two ways: a public policy desk research by each country, and the 

focus group analysis by each country. In Section 3: Summary of the key findings is comprised 

by the summary of the key findings of the three main tools mentioned above: i) the lifeworld 

analysis focus group; ii) the public policy analysis; and the iii) interventions analysis. In section 

1 Annex III, IV, V and VI



4: Results integration, aims at cross referencing the results obtained in the previous sections 

regarding the LWA, policy analysis and interventions analysis; also included in this section is 

the ´Persona Analysis’ based on the research results and needs analysis of the marginalised 

young people, focusing on constructing its role, profile, motivations and behaviour patterns. 

Finally, Section 5: Conclusions and Recommendations, provides the final remarks about what 

the results tell us and how it contributes to the designing of the Technical Platform (A2) and 

Community lablets and Collaborative Support programme (IO2). 

A set of Annexes accompany this deliverable, annex I is the template used for the Country 
Report by all partners, annex II is the Focus Group Guideline for the Lifeworld Analysis, annex 
III, IV, V and VI are the ‘Country Reports’ that present additional research reviewing state of 
the art in public policy of youth at risk interventions; a selection of ‘good practices’; and the 
focus group analysis, per country.

A- Brief Summary

Following the introduction it is provided a brief summary of Keystone compiling relevant 

information from the application form as well as from other relevant documents produced and

shared by all partners. 

1.The social and economic models that have served us for decades are increasingly seen as no 

longer fit for purpose.  Recent data shows that youth unemployment is twice the overall 

labour market average (50% in Greece and 49% in Spain); more than 7 million people in the 15-

24 age group are not in employment, education or training (NEETs) (Flash Eurbarometer 375), 

significantly above average early school leaving  rates especially in large member states like 

Italy and the UK with still 10% or above in half of member states, a third of member states not 

reaching the tertiary education target of 40% (Brussels, 7.4.2016 COM(2016) 95 final/2), the 

number of people at risk of poverty and social exclusion increasing by 5% as proven by  the 

number of people facing severe material  deprivation rising by 7 million. At the same time 

young people – though on overall more interested in politics and in societal challenges than 

their elders –increasingly disillusioned with formal politics (EACEA, 2013: Youth Participation in

Democratic Life)

2. These trends have led to calls for radical new approaches that support ‘socio-ecological 

transitions’ for a new sustainable Europe, enabling the EU to cope with pressing problems of 

climate change, an aging population, pressures on welfare budgets, massive immigration and a

growing disillusion with established democratic institutions (COM2011/0808).

3. On the other hand the  social inclusion, education and training models that are currently 

being applied to improve the life chances of young people are also not fit for purpose because 

they label young people as ‘the problem’ (Williamson, 2013); they disconnect education and 

training programmes from the complexity of young people’s real lives (Weil, 2010; Ecclestone, 

2012); they construct programmes from the perspective of experts and not young people 

themselves (Kutsar and Helve, 2012); they don't embed  ICTs in young people’s everyday lives 

(Cullen et. al., 2014). As the UK Royal Society recently argued, learning aimed at young people 

is in deep crisis. It is rooted in paradigms from the industrial revolution; it is based on an idea 

of ‘selfhood’ that no longer works, and it can’t deal with the huge new challenges created by 

human ‘progress’.



4.  Everyone agrees that this sustainable future cannot be achieved without the active 

engagement of European youth - without the personal commitment of the individuals who will

be forming the core of our future society. However, most experts agree that current systems, 

structures and models are failing young people. 

5.  In order to change this situation KEYSTONE contributes to address these type of challenges 

which are threatening the ‘European project’ and EU2020 targets.

In response to these challenges KEYSTONE proposes to:

 Develop, implement and evaluate a programme to support the inclusion of 

marginalised young people; in line with the Erasmus+ 'Youth' field action areas, 

KEYSTONE has a strategic partnership that entails 'youth work cooperation activities 

for the development, testing and implementation of innovative youth work practices'. 

 Develop methods, tools and materials that foster young people's key competences, 

basic skills and ICT skills; support new forms of delivering youth work, training and 

support (involving OER and ICTs); supports youth work programmes and tools aimed at

combating social inclusion and involves strategic cooperation with youth organisations,

educational actors and local authorities.

 Develop an intervention to improve the life chances of at risk and marginalised young 

people, aiming to develop a new model of engaging marginalised and hard to reach 

young people in economic and social life that could serve as a prototype for future 

youth services delivery. This model seeks to valorise the existing, hidden and latent 

talents and creativity of young people, and apply them in the co-production of 'socio-

ecological innovations'.

In synthesis we can describe KEYSTONE as a ‘smart inclusion’ system to unlock the creative 

potential of excluded and at risk young people adding to current state of the art in the field by 

applying innovation in four main areas. 

 First, through its research activities at the start of the project, it makes a significant 

contribution to deepening the knowledge base on how and why young people have 

become more marginalised from mainstream society and how particularly 'at risk' 

young people can surface their hidden and latent talents to contribute to 'socio-

ecological innovations'. It develops and test a new conceptual model to understand 

youth culture and youth inclusion based on a ‘lifeworld analysis’ methodology.

 Second, it develops and deliver a new form of support programme for at risk and 

excluded youth that centralises young people as co-producers of knowledge. This 

departs from traditional 'transmissive' pedagogic models and reflects recent 

approaches that create new collaborative roles and interactions between 'teachers 

and students', for example learners as 'researchers', as 'explorers' (Claxton and Lucas, 

2013; Fullan, 2014). 

 Third, development and implementation of Community Lablets that enable 

marginalised and ‘hard to reach’ young people to play a practical role in driving and 

evaluating socio-ecological experiments in their own communities. 

 Fourth, support KEYSTONE's innovation element with Lablets- the development of a 

technical infrastructure and environment to deliver the project's collaborative learning

environment. This combines an open source social networking engine with an evolving

content repository, data management systems and tools to support the KEYSTONE 

Knowledge Community.



B- Objectives and outputs 

In the context of what was explained above, Keystone has two primary target groups: i. 

marginalised and ‘at risk’ youth (16-24 years), including NEET, young offenders and ex-

offenders; immigrant and ethnic minority youth who are seen as direct beneficiaries of the 

new approach; ii. 'intermediaries' who will deliver these programmes (NGOs and CBOs). 

Keystone objectives and outputs are to develop, implement and evaluate a programme to 

support the inclusion of marginalised young people, based on 'Community Lablets'. These 

Lablets explore how at risk young people can play a pivotal role in creating socio-ecological 

innovations for a sustainable model for change in the EU.

To better understand how to achieve and develop these objectives the project defines: 

 Firstly, the state of the art LWA Report identifies the key drivers and constraints that 

prevent young people getting involved in programmes that support their social 

inclusion.

 Secondly, this contribute to designing Community Lablets in four EU cities that will 

deliver social innovations that solve local problems. These social innovations will be co-

designed by the young people who participate in the programmes delivered in the 

Lablets.

 Thirdly, each Lablet will conduct one action research experiment in which marginalised

youth will co-design and co-deliver an intervention that will improve their community's

quality of life.

 Finally, KEYSTONE will use a replication analysis to assess the replicability and 

sustainability of the innovations produced in the Lablets, an evidence-based picture of 

whether the KEYSTONE intervention can be scaled up and how. 

Through the Theory of Change approach (see below Arcola’s scheme) applied from the 
beginning of the project, it allows to tell the Keystone ‘story’ – from the ‘presenting problem’ it
addresses through to the change it hopes to make on that problem at the end of the project 
and beyond (i.e. the project’s expected ‘impacts’). 



C- Keystone expected results and impacts:

For one side, Keystone short and long term expected results for participating young people 

are:

a) Short term: acquisition of digital competences across a range of ICTs; increased skills in

problem solving, creativity, entrepreneurship, communication and teamwork; 

increased skills in ideas generation; increased critical thinking and evaluation skills; 

increased capacity to 'read the world' - better understanding of their realities and the 

communities they live in; increased capacity and skills for joint working and action 

planning. 

b) Long term: re-engagement and retention in education and training; improved digital 

and media competences; improved transitions into education; more opportunities to 

apply knowledge in practical and/or novel ways; increased employability and access to 

labour market opportunities; improved social and personal development; increased 

social and civic engagement.

PRESENTING PROBLEM
Marginalised youth failed by youth inclusion & learning 
approaches

ACTIVITIES
Develop , pilot test, evaluate and disseminate new approach to youth 
inclusion based on 'Community Lablets'

OUTPUTS
Lifworld analysis Report; Technical Platform; Collaborative 
Support Programme;  Lablet Implementation System; 
Transferability Toolkit

OUTCOMES
Youth workers acquire new skills in designing and implementing novel youth 
interventions

Disadvantaged youth acquire digital, social and personal skills

EXPECTED IMPACTS
Increased  effectiveness, relevance and quality of youth services Increased youth 
inclusion and life chances



For the other, the potential benefits for participating youth organisations in Keystone are: the 

integration of good practices and new methods into professional activities; more coordinated 

and better targeted service provision, improved application of ICTs to deliver quality services. 

Finally at the societal level, the project contributes to increasing the quality of youth work in 

Europe and beyond, better alignment of youth systems to the needs of and opportunities 

offered by the labour market, closer links to business and the community and more strategic 

and integrated use of ICTs and open educational resources (OER) by youth systems. 

The project’s expected impact is to provide a new intervention model that increases the 

effectiveness, relevance and quality of youth support services.  

Considering the image above, to get from the presenting problem (Marginalised youth failed 

by youth inclusion & learning approaches) to the expected impacts, Keystone approach begins 

by understanding young people's 'lifeworlds'.  Through a Lifeworld analysis that has a purpose 

to capture 'examples of lived experiences, especially in the form of narratives , stories and 

other lived experience accounts that are rooted in the ‘lifeworld’ of young people' (Patton, 

1995; Cresswell, 1998). 

D- Purposes of the Report

The LWA report main objectives are:

 To specify the dynamics that shape young people's engagement in social, civil and 

economic life; 

 To identify their views on what needs to change and how, and their propensity to 

engage as agents of change

 To identify the main drivers of and barriers to young people's engagement in youth 

interventions.

To accomplish these objectives, next in Section 2, it is explained what research activities were 

carried out and the methodology applied. 



Section 2: Research activities carried out and methodology 
applied

The Lifeworld Analysis on drivers and barriers of youth engagement was done in four of the 5 

Keystone partners: UK, Greece, Portugal and Italy. It was implemented in two stages:

1. First, a review of the theoretical and research literature on youth interventions was a 

preliminary task intended to identify what we need to do in the lifeworld analysis and 

covers a review of what is known form the literature of youth exclusion. These results 

were important to:

a. Help us structure the Focus Groups effectively and ask the right questions.

b. Provide examples of approaches and methods aimed at engaging marginalised 

young people in social participation, and particularly examples of ‘good 

practices’ we could draw on to help us design the technical platform and the 

Collaborative Support Programme. 

c. A valuable ‘by-product’ of this work – although this is not officially set out in 

the project proposal – we used a uniform template for each intervention, 

gathering a database of good practice examples of approaches and methods 

aimed at engaging marginalised young people in social participation.

d. Public Policies for excluded young people information was provided by the 

four partners.

2. Second, it was planned to run a Focus Group with a small representative group of 

young people (5 - 10) in the four countries represented by the project. However in UK 

and Portugal it was necessary to develop a specific approach with individual contacts 

to young people. Additionally, several contacts with stakeholders were done in order 

to gather information about their interest in foster the community lablets as well as to 

provide contacts for young people to participate in the focus group.

The Focus Groups and Literature Review by each country was run in parallel. 

There were four research activities carried out:

1. The database and Good practices/interventions2 review

In terms of interventions aimed at at-risk youth, both international and national practices were

analysed. In terms of international databases, the analysis focused on youth interventions, for 

which several databases were consulted namely SCOPUS, BASE, Directory of Open Access 

Journals or other database identified by European Commission General  Directions, OECD or 

ECOSOC.

About national interventions, all partner countries have databases originally focused on public 

employment services or research organizations linked to universities, integrating a large 

number of projects with social inclusion objectives aimed at young people at risk namely 

2 Annex I – Country Report Template



NEETs  and their labour market integration, social entrepreneurship competences acquisition, 

re-entry into school, etc.

Each partner, identified national projects that consisted as being good practices, where 

Keystone could learn and take advantage about what works and what his being done. The 

following template was used:

KEYSTONE - review programmes/projects of innovations for inclusion of 
young people

Q.1a Title: Provide the official name in the
original language

 

Q.1.
b

Title: Provide the official name 
translated into English

 

Q.1.c Title: Provide Acronym  

Q.2 Website: Provide the URL/Address 
of the website

 

Q.3 Abstract: Overview and aim. Provide
the main information of the 
initiative and its aims

 

Q.4 Specific objectives  

Q.5 Competences acquired (digital, 
entrepreneurial, social, emotional , 
etc)

 

Q.6 Type of social innovation of youth 
inclusion/Methods and practices of 
engaging young people

 

Q.7 Target group (young offenders, 
migrants, ethnic minorities, NEETS, 
etc)

 

Q.8 Target Age-group (16-18; 18-24; 25-
35)

 

Q.9 Size of target group ( number of 
users/participants)

 

Q.10 Location: 
Country/Countries/Region/City/mor
e than 1 city

 

Q.11 Starting date  

Q.12 Ending date  

Q.13 Coordinator  

Q.14 Partnerships: indicate if there are 
partnerships. If yes, provide more 
information on the specific template

 

Q.15 Financial data (amount, who funds)  



Q.16 Main benefits-outcomes of the 
programme (state the nature of the 
innovation of the programme)

 

Q.17 Scalability-transferability (if in more 
than 1 country specify about the 
interoperability between countries)

 

Q.18 Lessons Learned and challenges  

Q.19 Documents available and references  

Q.20 Information filled in by (name of 
organization)

 

Q.21 Other comments  

Considering the data collected, a brief note is provided based on the following:

The lack of uniformity, in national and international terms, of the information contained in the 

different projects analysed, leads to difficulties of interpretation that can often distort some 

conclusions. On the other hand, the classification of a project considered as being a ‘good 

practice’ might not even be the same within a country or the entity that makes such 

characterization.

Based on this national database, each country selected and analysed their national sample of 

interventions for excluded young people and provided key learning points of what was 

relevant to retain as an innovative method of intervention for excluded young people and 

useful for the Keystone design intervention.

Theme 2: Interventions for excluded young people

2.1 What examples can be found in this country of initiatives aimed at supporting the social

inclusion of young people that Keystone could learn from?

2.2 Brief descriptions of the interventions 

Key Learning points for KEYSTONE

Theme 2: Interventions for excluded young people

Key Learning Points

2. Public Policies

According to the objectives of KEYSTONE, the target group includes marginalized and ‘at risk’ 

youth (16-24 years), namely: NEET, young offenders and ex-offenders; immigrant and ethnic 

minority youth who are seen as direct potential beneficiaries of this new approach.



The public policies in general in European Countries are addressed to all young people 

considered to be or not in a situation of exclusion are mainly implemented trough the 

employment and vocational training service. 

The development of public policies has generally been very focused on employment and 

training issues, creating conditions for access to the labor market of young people, especially 

NEET seeking their social inclusion.

However, other groups integrating young people considered at the margin are also the subject 

of public policies. In order to identify and analyse these policies and how they can contribute 

to the objectives of KEYSTONE and to prepare the intervention in the Focus Group the 

following template was used:

Theme 1: Public Policies for excluded young people 

1.1 What are the public policies targeted to address youth in exclusion situation?  

Key Learning points for KEYSTONE

Theme 1: Public Policies for excluded young people

Key Learning Points

3. Focus-Group

Each of the four partners developed at least one Focus Group with excluded or at-risk youth. 

For this a Focus Group Guideline for the Lifeworld Analysis was provided by Arcola3. In this it 

was provided useful information so that each country would adopt a similar working method 

in order to facilitate the results analysis for the Lifeworld Analysis report in a coherent and 

consistent manner: 

 An overview and purpose of the Lifeworld Analysis.

 A guidance towards the classical Focus Group methodology with phenomenological 

analysis.

 The questions and prompts the ‘lived experience’ of marginalised young people and 

what was intended to capture. 

 How the Focus Group data collection should be organised and the five key ‘constructs’ 

of this experience. (Life-world; Temporality; Spatiality; Embodiment; and Inter-

subjectivity).

 The research questions that the Focus Group aimed to answer considering the 

appropriate and effective KEYSTONE outputs.

3 Annex II – Focus Group Guideline for Lifeworld Analysis



 Information about the procedure and how the Focus Group should take place in 

practice, which steps should be taken, which script to adopt, the main topic and 

questions, as well as sub questions.

 Finally, how should the analysis and reporting be done. For this, it was provided the 

following template for the content analysis. 

Content Analysis Coding Frame 

Theme Construct Code/Descriptor/Example 

Life Politics Life-world 
 

Temporality 
 

Spatiality 
 

Embodiment 
 

Inter-subjectivity 
 

Theme Construct Code/Descriptor/Example 

Life Problematics Life-world 
 

Temporality 
 

Spatiality 
 

Embodiment 
 

Inter-subjectivity 
 

Theme Construct Code/Descriptor/Example 

Solutions Life-world 
 

Temporality 
 

Spatiality 
 

Embodiment 
 

Inter-subjectivity 
 

Theme Construct Code/Descriptor/Example 

KEYSTONE Implications Life-world 
 

Temporality 
 

Spatiality 
 

Embodiment 
 

Inter-subjectivity 
 

NEW THEMES 
  

      
 



Section 3: Summary of the key findings 

This section of the report is comprised by the summary of the key findings for the three main 

tools mentioned above: i) the lifeworld analysis focus group; ii) the public policy analysis; and 

the iii) interventions analysis.

In order to facilitate the analysis and the reading of the data collected, the information was 

organized in tables, with the information regarding each of the countries. This is then followed 

by a summary of the key learning points, where a cross analysis is done and the main topics 

are extracted.

i) LWA 
The lifeworld analysis key learning points is summarized in the following table, regarding each 

of the countries where the focus groups were held. The table synthetises: i. the young people’s

information on the solutions and how they would fix their problems; and ii. the Keystone 

implications as regards the solutions identified.

Portugal UK Greece

Solutions We need to feel useful, 
heard and respected at the 
same time.
More specific training.
To study more.
Adequate internships 
and/or training.
It is not all about training 
but also about resources.
Training should boost 
proactivity.
The IEFP should offer 
training more aligned to our 
individual interests.
Companies have to take 
more risks and have jobs 
that do not require 
experience, as we will learn 
by doing.
Paid Internships.
Help build the CV.
Training + 
support/proximity.
I would like to work in 
mechanics, cleaning, 
restaurants, commerce, 
theatre and dance.
Effective connections with 
the job market/to provide 
personal references to 
companies.
I do not frequent the 
neighbourhood public 
spaces although they exist, 
they prefer being at home.

Be our voice – or help us find 
our voice.
Space and time to learn, 
experiment grow.
You’ve got to target young.
Making life changing 
experience accessible. 
Enlarging world view, 
networks, social skills, 
experiences. 
Immersive engaging. 
Something for everyone. Not 
everyone’s a public speaker.
Needs to be real, engaging, 
clearly of benefit, fun and 
interesting. Real places, not 
just online. 
Events...
Football – I made all my 
friends on that football pitch 
just there.
Football I’ve got a chance, 
engineering for back up.
Spaces, contacts, 
opportunities, a safe place to 
grow and find out who I am, 
what I want, how to get 
there. Fun. People you can 
trust, that relate, understand.
Just understanding really, no 
judgement. Someone to lean, 
and I know that it’s not going 
to go nowhere, and you’re 
not going to think different of 
me.

If you are not part of a 
culture, then you 
ignore it. 
What is needed is a 
way for young people -
especially those on the
margins- to show their 
talents through 
creative activity, like 
drama or sport. 
Young people need a 
way of getting skills 
they can use 
throughout their later 
life. 
We need to get 
involved in 
relationships with 
people on the margins 
that will help them to 
reintegrate into the 
mainstream. Isolation 
is unhealthy.



Family life and school life 
are important.
I would like more proximity 
to the neighbourhood 
through associations.
I would like (apart from the 
professional and vocational 
guidance) to learn what 
employers expect from a 
social and emotional point 
of view.

Keystone 
Implications

Street event.
Sports event.
Employment Centre in the 
neighbourhood.
Truth and concrete: what 
will I earn concretely in the 
end.
mediator/leader/
ambassador (i.e.the boxer of
Marvila).
Uses of the internet: social 
networking and WhatsApp
Provide an employment 
guarantee (after training).
I would like more 
involvement and support of 
services/associations
There are other young 
people in the 
neighbourhood like us who 
succeed. We would like to 
know what they do 
differently.

Young people have loads of 
energy, it needs to be guided.
We need entertainments, 
events, things to do that build
connections, community and 
friendships.
Some people have no one to 
show them the way 
It all comes down to family/ 
relationships.
It starts at school.
A sense of belonging
It needs to be clearly 
beneficial, there needs to be 
something coming out of it.
I feel like personal growth is a
big thing.
It’s a good idea BUT you’ve 
got to target young.
You need to walk in the door 
and feel welcome. It’s okay to
be creative. Kids need space 
and time to grow, discover, 
play, have fun, find out who 
you are, what you want..
There need to be safe places, 
areas where I feel welcome. 
Make it accessible really.
You need the right people 
and the right place.
If there was space for young 
people to find out what they 
really want to do. Maybe 
even setting up a plan to start
your own business – who’s to 
say you can’t. 
It needs to be seen as doable.
Self esteem, attitude, anger. 
Anxiety, fear. 
Widening world views, 
networks, social skills, classes.
They need to hear that ‘you 
deserve to be here’, no one’s 
ever told them that.
It’s got to be the kids from 
the get go, social media, 

Role models for kids 
and young people. 

Initiatives for leisure 
and learning. 

Young people have 
creativity and 
imagination they can 
use. 

Explore possibilities to 
use art/artistic skills as 
means of expression. 

Schools.

Summer camps. 

Festivals. 

Create awareness and 
provide information. 

Creative ways to 
educate. 

Reinforce emotional 
intelligence.

Training in prison. 

Eliminate stigma for 
the young offenders.

Integration in the 
labour market using 
training and 
placement. 

 Provide feedback for 
actions already taken 
by young people and 
inform others of the 
results.

Specific training 
according to the needs 
for young people and 
youth workers.

Professional guidance 
for young people 



promotion, events they do it 
or are involved from the start.
You have to be reliable, keep 
that engagement.
Listen, not dismiss, empower 
– get a voice. Support. Has to 
create the belief that you 
belong.
Once you get young people 
engaged – you have to show 
them how it’s applicable to 
life.

(including young 
offenders). 

Psychological support 
for young people 
(including young 
offenders).

LWA Key Learning Points Summary:

 Young people need to feel useful, heard, to have a voice and respected at the same 

time.

 Young people need a way of getting skills they can use throughout in their later life. 

More specific and adequate training and internships, more aligned to individual. 

interests. Training should be vocational, but also social and emotional (self-esteem, 

self-confidence, attitude, anger, anxiety, fear, proactivity). 

 Engaging, fun and interesting. Real places, not just online. Build relationships that will 

help them to reintegrate into the mainstream (VS isolation). They want to show their 

talents through creative activity, like drama or artistic skills, or sports (events, football, 

festivals, summer camps) – with inclusive, participatory and non-judgmental approach.

 Spaces, contacts, opportunities; a safe place to create awareness and develop personal

growth (who I am, what I want, how to get there), with professional guidance 

(mentoring, psychological support, coaching, etc). People you can trust, that relate, 

understand.

 Networking and relationships/mentoring are important. Role models for kids and 

young people. 

 Guidance, entertainment, connections, relationships (family, friends, school) and 

community.

 Needs to be real, clearly of benefit, truthful and concrete.

 Provide information: feedback for actions already taken by young people and inform 

others of the results.

 Sense of belonging and feeling welcome.

 Realistic expectations and applicable to life.

ii) Policy analysis 

The country reports provided relevant information on their national public policy towards the 

interventions of excluded young people. This is useful information that we condense in the 

following template. Next, we cross analyse the information and depict the key Learning Points 

summarising the most relevant questions to the Keystone conceptual frame:

Portugal UK Greece Italy

Adequacy of Recent Government Review of legislation Adequacy of 



legislation for various 
groups of vulnerable 
young people.

Review of legislation 
in line with evolution 
of socio-economic 
context.

Creation of the 
animateur/facilitator 
in the legislation to 
intervene in the 
integration process of 
the most vulnerable 
young people, mainly 
at the local level.

youth policy has 
marked a shift towards 
blending ‘compliance’ 
and ‘coercion’ with 
‘developmental’ 
policies aimed at 
getting young people to 
take more responsibility
for their problems and 
their future.

The huge cuts in 
funding available for 
youth policies and 
programmes has led to 
a reduction in the 
overall level and the 
quality of support 
provided for at risk and 
excluded youth. 

Policies – and 
interventions – need to 
be pro-active rather 
than reactive.

in line with the 
current socio-
economic context in 
the country.

Start the 
implementation of 
the new policy  
“Youth 17-27: A 
framework of actions 
and strategy for youth
empowerment”.

legislation for 
various groups of 
vulnerable young 
people according to 
their specificities.

Review of legislation
in line with the 
evolution of the 
socio-economic 
context.

Creation of the 
animateur/facilitato
r in the legislation to
intervene in the 
integration process 
of the most 
vulnerable young 
people, mainly at 
the local level.

Policy analysis Key Learning Points summary:

 Adequacy of the legislation to the groups of vulnerable young people.

 Review the legislation with evolution of socio-economic context.

 Creation of the animateur/facilitator in the legislation to intervene in the integration 

process of the most vulnerable young people.

 New policy for youth empowerment policies aimed at getting young people to take 

more responsibility for their problems and their future.

 Proactive policies in order to overall increase the level and the quality of support 

provided for at risk and excluded youth. 

iii) Interventions analysis

Each country’s analysis of the interventions on excluded young people is condensed in the 

following table. Next, the key learning points from all partners are pointed out.

Portugal UK Greece Italy

Reinforcing coordination 
among different projects to 
maximize the results.

Result evaluation is 
necessary to select and 
enhance the best 

Marginalised and ‘at risk 
youth’ are more likely to 
get involved in initiatives
– and are more likely to 
gain benefits from them.

Interventions for 

Reinforce participation 
and collaboration 
among various 
organisations and 
NGOs. 

Encourage youth to 

Reinforcing coordination
among different projects
to maximize the results.

Result evaluation is 
necessary to select and 
enhance the best 



interventions.

Encouragement of youth 
participation.

Community facilitators – 
young leaders from the 
territories that contribute to
social dynamic 
sustainability.

excluded youth work 
best when they are 
embedded in young 
people’s lifeworld. Skills 
development and 
employment-focused 
programmes, for 
example, need to be 
relevant, realistic and of 
interest.

Interventions that blend 
‘instructional’ with 
‘creative’ activities are 
more likely to engage 
marginalised young 
people and deliver 
positive outcomes.

Interventions that 
provide clear and 
practical channels that 
make a bridge between 
young people’s lifeworld 
and the ‘external’ world 
by using credible 
mediators are more 
likely to work well.

To work well, 
interventions need to be
co-produced, rather 
than imposed ‘top-
down’.

participate in various 
activities or projects. 

Maximise the results 
from the existing 
projects.

interventions.

Encouragement of youth
participation.

Community facilitators –
young  leaders  from  the
territories  that
contribute  to  social
dynamic sustainability.

Interventions analysis Key Learning Points Summary:

 Reinforce participation, coordination and collaboration among various organisations 

and NGOs and different projects.

 Encourage youth to participate in various activities or projects with Interventions for 

excluded youth. This intervention work best when they are embedded in young 

people’s lifeworld. (co-production)  Skills development and employment-focused 

programmes, for example, need to be relevant, realistic and of interest.

 Marginalised and ‘at risk youth’ are more likely to get involved in initiatives – and are 

more likely to gain benefits from them.

 Interventions that provide clear and practical channels that make a bridge between 

young people’s lifeworld and the ‘external’ world by using credible mediators are more

likely to work well.

 Maximise the results from the existing projects and a results evaluation.



Section 4: Results integration 

In section 4 of this report, the results of the analysis of the country reports are integrated  

mainly through cross referencing the key learning points of each of the data collection 

instruments used as the reasearch activites: the lifeworld analysis focus groups, the public 

policy analysis and the interventions for excluded young people analysis.

In this sense it was possible for Keystone to collect relevant information for its design within a 

framework of three main levels of intervention: 

i) Cross-referencing of LWA, policy analysis and interventions analysis 

The cross analyses of the data collected and analysed from the lifeworld analysis focus group, 

the public policy analysis and the interventions of excluded young people analysis is 

aggregated in the following table. It is then followed by the summary of the key findings of 

crossing all the information.

LWA Policy Analysis Intervention Analysis

Young people don’t feel 
heard

Young people feel lost, 
incompetent and 
unmotivated. 
Young people feel a 
disconnect between what 
they learn, what they do as 
internships and what the 
job market demands.

They feel unimportant and 
not respected. 

They want to know what to 
count on.

Adequacy of the legislation to the 
groups of vulnerable young people.

Review the legislation with 
evolution of socio-economic 
context.

Creation of the 
animateur/facilitator in the 
legislation to intervene in the 
integration process of the most 
vulnerable young people.

New policy for youth 
empowerment.

Policies aimed at getting young 
people to take more responsibility 
for their problems and their future.

Reinforce participation, 
coordination and collaboration 
among various organisations 
and NGOs and different 
projects.

Encourage youth to participate 
in various activities or projects 
with Interventions for excluded 
youth. This intervention work 
best when they are embedded 
in young people’s lifeworld (co-
production). Skills development
and employment-focused 
programmes, for example, need
to be relevant, realistic and of 
interest.



The importance of school 
and family in life 
experience. 

In school they don’t acquire 
the competences for their 
future life. 

They want community 
dynamic and useful spaces. 

Young people exist within 
their communities but feel 
invisible or rejected outside 
their communities.

Their nr1 safe space is 
home.

They like events, sport 
events, street animations
They don’t trust the system,
the political structures. 

They don’t feel represented.

No experience – No job.

Social competences are 
more valued than the 
technical ones.

They are not interested in 
the world they live in

They say they only use 
internet for: Facebook, 
Instagram, WhatsApp.

They like computer games 
(war games) and PlayStation
(soccer).

Individual interviews young 
people were more 
vulnerable and it was easier 
to motivate and build trust, 
than in the group 
discussions.
Also depending on the age 
they were more or less 
engaged.

They don’t trust. They need 
reference figures to attract 
or retain them.

Proactive policies in order to 
overall increase the  level and the 
quality of support provided for at 
risk and excluded youth. 

Marginalised and ‘at risk youth’ 
are more likely to get involved 
in initiatives – and are more 
likely to gain benefits from 
them.

Interventions that provide clear
and practical channels that 
make a bridge between young 
people’s lifeworld and the 
‘external’ world by using 
credible mediators are more 
likely to work well.

Maximise the results from the 
existing projects and a results 
evaluation.



Cross-referencing of LWA, Policy interventions and interventions analysis summary:

 Young people feel: unheard, incompetent and unmotivated. They need individual 

attention and personal development, based on their lifeworld in a non-judgmental and

trustworthy environment. The role of the animateur/facilitator in the integration of 

vulnerable young people is already considered as fundamental and should therefore 

be legally framed. 

 Disconnection between what they learn and the experience they have to offer and 

what is demanded in the job market/internships, the socio-economic context should 

be considered for the articulation between education and labour policies/legislation 

for the intervention empowering and integrating vulnerable young people.

 Community, family, and school life are the fundamental systems of support, policies 

should aim at getting young people to participate actively and responsibly for co-

production of their own solutions for the future for their own problems, considering all

spheres of their lives, through various activities and projects.

 Physical: Events, sports, street animation, arts and creativity; Digital: computer games 

and PlayStation; Facebook, Instagram and WhatsApp. Proactive policies, reinforcing 

participation and articulation among various organizations and interests towards 

sports, creativity and digital, contribute to the increasing of the participation and the 

quality of support of vulnerable young people.

 They don’t feel represented by the political system, therefore political orientation 

should be specific and adjusted to the needs of the group of vulnerable young people, 

including always a component of impact and results assessment.

 Competences: hidden talents/specific competences; social and emotional 

competences. Public Policy should orient interventions towards the development of 

combining specific vocational competences with social and emotional competences. 

ii) Persona modelling analysis 

The research activities results were used to develop a ‘Persona model’ of the Keystone target 
group, providing important information about their background, as well as their motivations 
and behaviour patterns, and in this context, how they envision the role of Keystone. In each 
country there were complementary specificities as we can read in the table below:

Rafael Marcus Elena Sofia

Background Since last year is 
unemployed, had 
had several small 
jobs. 
Doesn’t speak 
foreign 
language/English
He likes sports and
plays soccer
He likes 
videogames and 
uses the phone for

Is a former gang 
member
He is 14 years old
He feels he is 
picked on by the 
teacher and feels 
discriminated 
because he is black
He feels the 
neighbourhood is 
safer than before
He loves football

Marijuana Ex-user
23 years old
Student
She likes to perform 
and to have drama 
classes

Muslim, second
generation
20 years old
She is 
university 
student
She likes to use 
the computer 
and the phone
She considers 
spirituality to 
play a big role 



Facebook and 
Instagram
Most of the time 
he is at home
24 years old
With the 
secondary level 
concluded

Marcus had been 
familiar with gang 
violence, the use 
of weapons, drugs 
and had had 
problems in school
and controlling his 
anger. He feels he 
has learned with 
his own life 
experience. 

in her life and 
identity
She has several 
communities: 
the 
neighbourhood
, the school, 
the religion

Motivations He wants to have 
a job suited in 
what he was 
trained and in 
what he likes. 
He wants to have 
professional 
experience and/ or
more specialized 
training
He is not 
motivated to have 
an entrepreneur 
experience, he 
thinks it is too 
risky
He wants personal
guidance and help 
in building self-
esteem
He realizes social 
skills get 
prioritized than 
vocational skills

Community life 
plays an important 
role for healthy 
activities and 
trustworthy people
in Marcus life. 
They want reliable 
role models, to be 
approached in a 
respectful and 
positive way, and 
they want to be 
heard and 
participate 
actively.
They want to learn 
social and 
emotional skills
He doesn’t trust 
the system, wants 
a different solution
Family and school 
have a big role 

She likes to be a 
part of a group
Sometimes she feels
she would like to 
develop healthier 
life style habits and 
would like to have 
more self-esteem
She likes to feel 
useful for the 
community

She wants to 
feel connected 
with other 
young people, 
and to share 
information 
and knowledge 
and feel safer 
in the city.
She wants to 
have and 
develop 
relevant 
professional 
competences
They prioritize 
social and 
communication
skills

How I see the 
Keystone role

He needs realistic 
and truthful 
guarantees; he 
needs a safe place 
and non 
judgemental 
relationships and 
guidance
He wants a job 
guarantee or 
relevant 
networking to 
have the specific 
references and 
labour 
connections
He wants to define
a concrete and 
specific project, to 
plan it and 
concretize it 

They want to 
contribute to the 
community
They want to 
develop their 
personal skills and 
emotional skills.
They want to work 
in projects in what 
they like, they 
want to have a 
voice and feel 
heard.
They need 
empathy, and non 
judgmental 
guidance”, “a safe 
place where they 
can, play and grow 
and make 
mistakes”. “slowly,
slowly, it’s made a 

It should be a 
platform to use and 
develop creativity 
and 
imagination/creativ
e skills
It should contribute 
to create self-
awareness by 
emotional 
intelligence 
development of 
competences
It should provide 
psychological 
support
It should be a hub of
experiences and a 
space for sharing 
relevant information
about the value of 
projects targeting 

She wants an 
updated 
institutional 
support for 
professional 
guidance
Diversified and 
inclusive 
Community 
space for 
recreation, 
entertaining 
and 
information
Respectful and 
integration 
values
Development 
of social and 
personal 
development, 
digital skills; 



difference”. “We 
challenge bad 
behaviours, and 
encourage ‘growth
and personal 
development’”. 
“Healthy 
boundaries”, “but 
these kids need 
people they can 
trust”
Consistency
Life and 
professional 
experience

young people social and civic 
engagement.
Validation and 
recognition of 
the acquired 
competences
Training in 
social 
innovation and 
social 
enterprise 
through 
empathy 
contribute to 
the community 
development
The use of a 
website as a 
sustainable 
content 
repository



Section 5: Conclusions and Recommendations - what the results tell us 

The following table provides an articulation of the results of the previous data collection of the lifeworld analysis. It links each conclusion or problem identified, to one or 
more recommendations having in context what can Keystone offer as a vehicle for the solution of what was identified previously. Next, it concretises further in offering 
practical suggestions for the design of the online Platform and the Collaborative Support Programme.

 Conclusions/Problems
Recommendations/Keystone as 
vehicle for the solution

Platform Collaborative Support Programme

1 Young people don’t feel heard.

Keystone should create conditions or 
instruments that allow young people 
to have a voice and to feel heard in a 
non-judgemental way, i.e. providing 
feedback about activities in which 
they have participated. 

Repository of information about 
key activities targeted at young 
people.

Workspace supporting both individual and 
group work and learning. It should include 
interactive and participatory sessions.It should allow participation and 

interaction of young people 
(introducing comments, votes) or
sharing info with each other.



2
Young people feel lost, 
incompetent and unmotivated. 

Keystone should help or initiate a 
process of awareness/consciousness4

and associate it with personal 
mentoring.

Online training complementary 
to off-line training - blended 
learning.

Networking and mentoring with 
entrepreneurs, experts, creators, and social 
innovators. Mentoring should be online and 
offline.

They should initiate a process of critical 
thinking and awareness of their inner 
experiences and their outer responsibilities in
the community.

3

Young people feel a disconnect 
between what they learn, what 
they do as internships and what
the job market demands.

Keystone should help them project 
their path and help them plan and 
define what they like and their 
dreams.

Create a user friendly app 
(connected to the online 
platform), easy to upload and 
consult contents: storytelling, 
showing a product that they use 
to solve a certain problem, etc. Specialized and practice-based training and 

individual mentoring/coaching. 

After hearing the story of the young 
person set the networking 
plan/define a short life project 
(realistic and concrete) with relevant 
planning and relevant references 
identified.

The app should allow an 
interactive learning space within 
the training program

Mentoring space in the platform/
app: should allow online 
meetings with the mentor  by 
online chat, video or voice. It 
should allow messaging as well. 

Trainer and trainee should have a 
personalized/tailormade relationship, using 
the platform for sharing learning contents 
and sharing experiences and points of views. 

4
They feel unimportant and not 
respected. They want to know 

Keystone has to be concrete about 
what is being offered and truthful.

It should use inclusive, non-
judgmental and respectful 

The benefit and gains should be clearly 
communicated.

4 A good practice of the development of this kind of process of awareness (cognitive behavioral therapy) is the https://urbanlabs.uchicago.edu/projects/becoming-a-man



what to count on.
language and approach. With 
guided and controlled policies. 

Keystone must be clear about what 
exactly is it offering to these young 
people. 

5
The importance of school and 
family in life experience. 

Keystone should always depart from 
the individual life experience. It 
should consider their experiences 
and what they are living or lived in 
their school and family life.

Each user should have a profile, 
real or an avatar, which can 
represent the real self or the 
projected self. 

Should provide a strong, stable and relevant 
base of networking. 

5
In school they don’t acquire the
competences for their future 
life. 

Keystone should contribute for 
young people to define and acquire 
the competences they feel they 
need. 

Their profile could include a 
competences passport: what 
they already have and what they 
want/plan to have.

Competences and skills planning: problem 
solving, creativity, entrepreneurship, 
communication and teamwork.  

A process of making sense of their family life 
experience and characteristics should be part
of the awareness process.Keystone should help to mediate 

problems within school and family.

6

They want community dynamic 
and useful spaces. Young 
people exist within their 
communities but feel invisible 
or rejected outside their 
communities.

Keystone should provide a safe 
environment and safe space to share 
experiences and think about dreams 
and perspectives. This should happen
in a trusted physical environment as 
well as online. 

The platform should have clear 
rules of usage and should 
monitor respectful language and 
use of the tool. It should make 
connections with the offline 
world (i.e. create invitations for 
events and reply if attending, 
interested/not attending).

A space to generate ideas that contribute to 
the community development in which they 
are included. The relationships with the 
mentors, coach, staff, etc has to be 
respectful, non judgemental and 
constructive.

7 Their nr1 safe space is home.
Keystone should be their second 
home.

The platform should be user 
friendly, easy to use, to have 
young attractive design, simple.

Friendly approach.



8
They like events, sport events, 
street animations; culture and 
art forms.

Keystone should create instruments 
to attract young people – street 
events/sport events; creativity /arts 
as a means of expression and 
communication.

Online events, webinars, etc; 
communicate and inform about 
online and offline events.

Offline events, frequency of meetings should 
ensure sustainable and trustworthy 
relationships. 

9
They don’t trust the system, the
political structures. They don’t 
feel represented.

Keystone should provide information
about relevant information (legal, 
rights and citizenship) for young 
people.

Repository for NGO's, 
associations, online training, legal
information relevant for young 
people.

Help defining or informing about activities for
young people to participate, according to 
their interest and relevant contribution to 
the community.

Keystone should provide information
and clarify about available 
programmes that support young 
people.

10 No experience – No job.

Keystone should vehiculate real 
expectations about professional life 
and the functioning of the 
entrepreneurial sector. It should 
provide suitable internships and 
what are the new economic 
perspectives such as green jobs or 
other ecological activities.

Platform should provide a 
repository for job opportunities, 
training opportunities and 
intersect training, internships and
jobs. Particularly in new areas of 
interest (tourism, restaurants, 
creative, leisure, Dj, green 
activities, permaculture design, 
arts, cinema, cultural events).

Networking with entrepreneurs, experts: i.e. 
inviting young entrepreneurs or young 
professionals (sports, music, Djs, etc) as 
inspirational examples for young people. 

11
Social and emotional 
competences are more valued 
than the technical ones.

Keystone should contribute to the 
development of social and emotional
competences.

Through the platform/app young 
people can assess and monitor in 
a sustainable and ongoing 
manner their self growth and 

Individual and group sessions incorporating 
the importance of social and emotional skills



development in social and 
emotional competences through 
adequate and validated tests. 

Keystone is more than education or 
cognitive competences: it’s about 
“competences” (social, emotional, 
professional, etc) and building self-
esteem, recognize the value within, 
as well as specific competences, etc.

Competences should be acquired in 
creative, suitable, tailored made and 
adapted to the lifeworld of each 
young people. 

12
They are not interested in the 
world they live in.

Keystone should turn information 
about the world, more appealing and
therefore more known.

It should guarantee an 
interactive and participatory 
environment.

Engagement through interactive support 
environment of socio-ecological experiments.

13
They say they only use internet 
for: Facebook, Instagram, 
WhatsApp.

Keystone should integrate the spirit 
of social media.

The profile of the young person 
should be connected to their 
own Facebook, Instagram, etc

The young person should learn by doing the 
usage of the platform and app. Once they use
this feature, they should be oriented to other
digital potentials of the internet/platform 
and app.

14
They like computer games (war 
games) and playstation 
(soccer).

Keystone should be fun and playful.  
It is important to say what are digital 
competences and the importance to 
use them.

Through gamification (sharing or 
creating content repository 
based on user voting) introduce 
concepts of tolerance, inclusive 
language, gender equality, 
violence, human dignity, etc. 

Support and monitor these kind of usage.

15 In individual interviews young 
people were more vulnerable 
and it was easier to motivate 
and build trust, than in the 
group discussions. 

Keystone should provide 
individualized support before or 
alternating group work.

The platform should be 
intelligent: the young person 
initiates a process of 
“mentoring”- building its own 
keystone project, by replying to 

Plan clearly what are the objectives and 
expectations of individual sessions and group 
sessions.



questions they can learn more 
about: who they are, what they 
like or what they want to do in 
life.

The objectives and expectations of the 
platform should be clearly defined as well.Also depending on the age they 

were more or less engaged.

Keystone should focus on the 
population as young as possible in 
order to have effective results. 
However, according to the age range 
of the young people of each country/
partner, the work methods should be
adapted (13 years old is completely 
different from 20 years old).

16
They don’t trust. They need 
reference figures to attract or 
retain them.

Keystone should listen to community 
leaders about how to reach 
out/motivate and keep interest of 
these young people. The platform should be a tool of 

dissemination of projects and 
achievements of the young 
people involved in the 
programme.

The programme should plan ways for the 
young people to interact with youth 
ambassadors.

To involve a youth ambassador of the
community.



In synthesis, as we have seen above, the lifeworld analysis provides relevant knowledge for the
design of the Keystone online platform and the collaborative support programme. The 
lifeworld analysis directs the Keystone main contribution into three complementary innovative
methods of support to youth interventions aiming at improving:

1. Participation
Firstly, KEYSTONE as a ‘smart inclusion’ system that unlocks the creative potential of excluded 
and at risk young people through its bottom up approach, where the young person has an 
active participation from the beginning of the process, by having a voice and where their story 
is relevant and taken as a point of departure. 
Secondly, by having an online platform as a tool and serving multiple purposes. For one side it 
works as a repository of all relevant information for the project actors (young people, youth 
workers, etc), who can upload relevant information in an interactive and tailor-made manner. 
For the other, it incorporates learning and a training course through an interactive 
gamification process, where the learning and competences acquisition (i.e. ICT, 
entrepreneurial) is interactive and through an online game. Finally, it provides a space for all 
the dissemination of the project and achievements reached through the community labs and 
the community support programme. All participants are then called to actively engage in the 
technical platform, interconnected and respecting the contemporary logics of social media, 
where participants are invited to post videos, audios, images, to vote to chat, to message, 
having as a central approach of the young people as co-producers of knowledge and 
innovation.

2. Transitions
Keystone facilitates the quality and relevance of youth transitions. Besides not feeling heard
and not having a voice, the lifeworld analysis has consistently shown us the they feel major
difficulties  in  transitioning  from  school  into  internships  and  jobs;  as  well  as  transitioning
between family  and school  and  community.  These  transitions are  from the  most  relevant
moments  and  spaces  of  their  lives.  Keystone  proposes  to  improve  these  transitions,  by
supporting  the  processes  of  the  young  people  in  their  different  roles  of  trainee,  intern,
professional,  family  and  community  member,  using  an  inclusive,  non-judgmental  and
respectful  language  and  approach.
Moreover,  through the online training, complementary to the off-line activities  where one
action research  experiment  in  which  these  young  people  will  co-design  and  co-deliver  an
intervention that will improve their community's quality of life, they will gain competences and
will  make  significant  and  relevant  connections  that  will  lead  them  into  improving  their
transitions.

3. Connections
To have relevant and significant connections has also been pointed out by the young people as
very important. By improving the transitions between school, family, job, society, community, 
and connecting the profile of these young people to meaningful stakeholders, where they 
notice their hidden talents and start taking advantage of them, by developing self-awareness 
and gaining social and emotional competences, they will have the confidence they need to 
define better who they are, what they like or what they want to do in life. By knowing what 
they want and how they will reach out, Keystone will improve their significant connections.

In conclusion, Keystone can have a key role in assisting other programmes, improving methods
of working with youth could have significant impacts in improving the quality of these young 
people participation, as well as their transitions and consequently the quality of their 



connections, namely through the online platform and the Collaborative Support Programme 
developed in the next phases of Keystone. 



Annexes



Annex I – Country Report Template

KEYSTONE IO1: KEYSTONE Programme Infrastructure and 



Annex II – Focus Group Guideline for Lifeworld Analysis

Overview and Purpose - Lifeworld analysis aims to do two things:

● to capture the ‘lived experience’ of young people on the margins of society

● to apply the learning from capturing this lived experience to develop some of the key
KEYSTONE outputs – in particular the technical platform, and the Collaborative Support
programme.

Lifeworld analysis aims to capture 'examples and varieties of lived experiences, especially in
the form of anecdotes, narratives, stories and other lived experience accounts that are rooted
in the ‘lifeworld’ of young people' (Patton, 1995; Cresswell, 1998). It aims to understand how
young people construct their individual self-awareness through empathy and engagement with
the ‘Other' (Willig, 2001). It aims to understand how home, family and street life; peer groups
and peer  interactivity  influence the processes  through which youth social  exclusion –  and
inclusion -  occurs, i.e. ‘what is the lived experience of social exclusion’ (Giorgi, 1970).

The tool used to capture this lived experience combines a classical Focus Group methodology
with phenomenological analysis.

A  Focus  Group  is  a  ‘group  semi-structured  face  to  face  interview’  involving  around  10
participants. 

The group discussion is 'focused' or structured by a 'facilitator', using a ‘guideline’ in the form
of a set of questions and prompts. There should in addition be present one or two additional
observers or recorders to gather data on the outputs of the discussion. Tape recordings of the
discussion will assist in subsequent analysis of the data, but there is a trade off in using tape
recorders in terms of confidentiality and respondent resistance. Transcription and analysis of
tapes is also very resource-intensive and time-consuming. A flip chart will help the participants
to refer back to the key points emerging from the discussion.

As  noted  above,  the  questions  and  prompts  aim  to  capture  the  ‘lived  experience’  of
marginalised young people. In particular, we are interested in:

 what are the key issues that affect young people’s lives
 what are the main problems they think need fixing
 what needs to be done to fix them
 how KEYSTONE can help.

The Focus Group data collection is organised around five key ‘constructs’ of this experience:

● Life-world. This aims to understand how the lifeworld of young people on the margins
is  experienced.   The  data  focuses  on  participants’  lived  experiences,  not  just  a
participant’s beliefs or attitudes about issues.

● Temporality. This aims to understand how young people experience time, for example
what it’s like to be young at this point in time?

● Spatiality. This  aims  to  understand  how  young  people  make  sense  of  the  world
through geographical structures and boundaries, for example, how does the way the
neighbourhood  is  constructed  shape  their  attitudes  to  civic  participation  and
volunteering?

● Embodiment.  This aims to understand how young people experience their own body
and the physical space in which the body operates.  On the one hand, it refers to the
actual shape and innate capacities of the human body - that it has arms and legs, a
certain size, certain abilities. On the other, it refers to how people acquire ‘embodied



skills’  by  dealing  with  things  and  situations  -   how  our  relation  to  the  world  is
transformed as we acquire a skill, for example how getting involved in the Community
Lablets will change young people’s sense of boundaries.

● Inter-subjectivity. The main point of phenomenological analysis is to understand "how
the  everyday,  inter-subjective  world  is  constituted".  This  aims  to  understand  how
young  people  create  their  own  personal  identity  and  how  this  is  shaped  through
interactions with other people. In other words, "to find out what is in and on someone
else's mind".

Research Questions

The Focus Group aims to answer the following research questions that we need to understand
in order to develop appropriate and effective KEYSTONE outputs:

● What does it feel like to be young, at this time and in this place?
● What are the most difficult issues and problems young people face in their community

– ‘what’s broken’?
● How can these problems be fixed?
● How should KEYSTONE be designed and set up to give young people the opportunity to

fix these problems?
● What type of  training and support  provided by KEYSTONE would young people be

most interested in?

Procedure

The Focus Group should take around 2 to 3 hours in total. Be aware of losing the audience and
stretching  their  ‘attention’  span.  Allow time for  breaks.  The proceedings  of  the discussion
should either be recorded verbatim using an audio recorder or through written notes.  The
sequencing of activities is as follows:

● Stage 1: provide a brief presentation of KEYSTONE using the script provided below in
Stage 1. This script could be supplemented with a small number of visual slides. A
short  presentation for  the Focus Group can be downloaded from the KEYSTONE
folder WP1 on Google Drive.

● Stage 2: provide a brief presentation of the purposes of the Focus Group and how it
works, using the script provided in Stage 2 below.

● Stage 3: introduce the discussion topics and questions in sequence. These are set out
below in Stage 3. Allow around 20 minutes for participants to discuss each topic and
question.

● Stage 4: summarise the results of the discussions. Allow an additional 20 minutes for
participants  to  give  their  feedback.  Close  the  Focus  group  by  thanking  the
participants. Provide  contact details for any further questions from participants and
record any requests for future involvement – e.g. participating in further research
activities. 

● Stage 5: Reporting. Provide a summary of the Focus Group audio tape or written
notes using the Focus Group Content Analysis Guidelines and Reporting Template
provided below. 

NOTE: It is important that the Focus Group follows the procedures set out in the KEYSTONE 
Project Management Guidelines and Project Handbook, Annex II on Data Protection, Ethics 
and Research Guidelines. In particular, it is essential to get informed consent from the Focus 
Group participants before running the Focus Group.



Stage 1: Script for presentation of KEYSTONE

KEYSTONE is a research project funded by the European Commission’s Erasmus+ programme.

It works in five EU countries:  Greece, Italy, Portugal, Spain and the UK. 

It’s main objective is to run a ‘Collaborative Support’ programme for young people.

The aim of the support programme is to provide spaces – in ‘Community Labs’ – that alllow
young people to express their creativity and learn new skills.

These Community Labs aim to give a voice to young people who are normally not listened to.
They organise activities aimed at  helping young people solve issues and problems in their
community. 

Here’s a short presentation on the idea.

RUN KEYSTONE FOCUS GROUP PRESENTATION.

Stage 2: Summary of Focus Group aims and procedures

This  Focus  Group  is  intended  to  help  the  research  team  build  the  Collaborative  Support
programme, working with young people as ‘co-developers’.  To move this forward, we want to
get your views on: 

● what it’s like to be young, at this time and in the community where you live

● what are the most difficult issues and problems young people face in their community

● what things need to be done to solve these problems

● how you feel about getting involved in KEYSTONE

● how you think the KEYSTONE Collaborative Support programme should be designed.

This is how it works:

● We will have an open discussion based around these key questions 

● The discussion will be moderated by a KEYSTONE team member

● Everyone is encouraged to give their opinion on each question

● Everyone’s opinion has to be respected

● The discussion will be taped, unless there are objections to taping from participants.
In this case, the research team will take notes of the discussion.

● Following discussion on the final question, the moderator will summarise the results
of the discussion. This summary will then be reviewed by the participants and their
feedback recorded.

Stage 3: Focus Group Discussion Topics and Questions

Topic 1: What it’s like to be young, at this time and in the community where you live

The main objective of this topic is to get participants to tell their own stories of what it’s like to
live as a young person ‘on the margins’.

Main Question: In your own words, can you describe what it’s like as a young person, at this
time and in the place you live?

Sub questions:

● How does being young and ‘on the margins’ affect everyday life in general?
● What is your daily routine like?



● How is your daily life affected by the environment and the space around you? (are
young people’s movement and areas restricted? where they can safely go?)

● What kind of skills do you feel you should have but don’t have?
● Do you feel a sense of belonging to and identification with your community? What

things are important to you in your community? 

Topic 2: Issues and problems young people face in their community

The main objective of this topic is to get participants to tell their own stories of the kinds of
issues, problems and challenges they themselves face and the ones their community faces. 

Main Question: What kind of issues and problems do you have to deal with in your everyday
life in the community you live in? What’s ‘broken’ in your community and what needs to be
fixed?

Sub questions:

● What things make you  most anxious, or angry about your life where you live now?

● Are there things about the area you live in that you’d most like to change?

Topic 3: What things need to be done to solve these problems?

The  main  objective  of  this  topic  is  to  get  participants  to  explore  some  solutions  to  the
community problems they’ve identified.

Main Question: How do you think these problems we’ve identified can be fixed?

Sub-questions:

● What needs to be done to fix these problems?

● What’s stopping them from being fixed?

● What do you think you can do to help fix these problems?

Topic 4: Views on the KEYSTONE  ‘Collaborative Support’ programme

The main objective of this topic is to get participants to review the KEYSTONE Collaborative
Support concept and programme and to establish the factors that are likely to get them to
participate in the programme.

Main Question: What do you think about the KEYSTONE idea?

Sub-questions:

● What are its good points?

● Which aspects of the idea are not so good?

● What would need to happen to get you involved in the KEYSTONE programme?

● What kinds of resources (training, mentoring) do you think needs to be provided in
KEYSTONE (prompt: what do you think about training in ‘social innovation’ and ‘social
entrepreneurship? What other kinds of training/support would be good? What does
the web-site need to provide?

Stage 4: Summary, Feedback and Close-down

● Summarise the results of the discussions. 
● Allow an additional 20 minutes for participants to give their feedback. 
● Close the Focus group by thanking the participants. 



● Provide  contact details for any further questions from participants and record any
requests for future involvement – ask in particular whether they are likely to want to
participate in the programme and, if yes, get contact details.

Stage 5: Analysis and Reporting

In a  nutshell,  content analysis  of  Focus Group interview material  is  aimed at  scanning the
material  derived  from  the  Focus  Group  –  notes,  audio,  transcript  -  to  find  examples  of
‘evidence’ that will enable us to answer KEYSTONE’s research questions. This can be done in
two ways – manually, or by using software (either using ‘Word’ and then searching the text for
key words or using a specialist  content analysis  software package like NVivo).  The manual
approach uses a method based on ‘reduction’ (Creswell, 1998).  In practice, this requires:

● an initial reading of the material, looking for examples of key themes 

● making a note of the substantive points and issues that crop up as the reading
progresses in relation to these themes, and the ‘emerging constructs’ that can be
identified that define these substantive points and issues

● returning to the notes made of the reading, and the list of constructs identified and
clustering together those that are similar to make a ‘master list’ of key constructs. 

● re-reading the material and analysing it more systematically to find examples of the
‘master  list’  of  constructs,  and  recording  in  the  content  analysis  template
descriptors of examples of each construct that can be identified in the text.

Whichever approach is adopted, a typical analysis methodology would normally involve the
following steps (Giorgi, 1970, 2003; Pattton, 1990:)

1. Transcription – transcribe tapes, videos etc. into text

2. Bracketing and phenomenological reduction. Essentially this means means ' adopting
an open mind to the data’.  The researcher needs to suspend (bracket) as much as
possible their  own pre-existing ideas about meanings and interpretations of  young
people’s  lifeworld  and  enter  into  the  world  of  the  unique  individuals  who  were
interviewed. 

3. Listening  to  the  interview  for  a  sense  of  the  whole.  Once  the  researcher  has
"bracketed" his/her  interpretations and meanings  as much as is  possible,  s/he will
want to get a sense of the whole interview. This will involve listening to the entire tape
several times as well as reading the transcription a number of times. 

4. Delineation. This involves identifying, firstly, ‘units of general meaning’ and then ‘units
of meaning relevant to the research question’ from the text. 

5. Eliminating  redundancies.  This  involves  getting  rid  of  ‘units  of  meaning’  that  are
inconsistent or irrelevant.

6. Clustering units of relevant meaning. One the ‘redundancies’ have been discarded, this
involves merging together units that are similar.

7. Determining  themes  from clusters  of  meaning.  This  involves  interpreting from the
clusters  ‘themes’  that  address  the  research  questions –  i.e.  the main  themes  that
shape how young people’s lifeworlds  are constructed and lived.

8. Writing a summary for the Focus Group. This would summarise the ‘units of meaning’
and ‘themes’ identified and the conclusions about lifeworld that are drawn from the
data analysis.

There are a couple of additional options as follows:



1.  Independent  verification.  This  involves  validating  your  analysis  by  getting  other
researchers to review it.  

2. Return to the participants with the summary and themes: Conducting a second Focus
Group   interview.  This  involves  going  back  to  the  first  Focus  Group  interview  to
validate what you have identified and asking further questions.

3. Modifying  themes  and  summary  (on  the  basis  of  the  verification  and  second
interview).

How to do it in practice - manually

There are broadly two ways of doing the analysis in practice.

‘Classic’ phenomenology

The  typical  approach  used  is  based  on  the  steps  outlined  above.  It  involves  an  ‘ex-post’
(retrospective) interrogation of the Focus Group interview data, as follows.

1. Read the transcript thoroughly a number of times in order to become as familiar as
possible with the participants’ accounts.

2. In  the  left  hand  margin  of  the  transcript,  note  down  key  phrases,  preliminary
interpretations  and  any  connections  or  contradictions  within  each  participant’s
accounts.  

3. In the right hand margin, note any ‘emergent themes’ and any key words associated
with these themes.  For  example,  maybe an emergent theme is  the importance of
‘friendships’ in young people’s lifeworlds.

4. An additional step – although this gets complex – is to ‘contextualise’ the emergent
themes in terms of  the relationships between them, and how they reflect the key
dimensions (constructs) of life-world; temporality; spatiality; embodiment and inter-
subjectivity. In other words, to take the theme of ‘community’,  look in the interview
text  for  examples  of  ‘life-world’  (e.g.  what  key  meanings  of  ‘community’  can  be
identified from the transcripts – how are they actually phrased?) ‘timing’ (e.g.  is there
a  particular  period  in  a  young  person’s  development  that  is  critical  in  shaping
‘community’); ‘spatiality’ (e.g. do the interactions that are key to forming ‘community
relationships’  take place in  specific locations?);  ‘embodiment’  (e.g.  do the subjects
learn particular  ‘skills’  that enable them to form relationships in their  community?
what do these skills  look like? how are they used?);  ‘inter-subjectivity’ (e.g.  how is
community  talked  about  between  friends?  what  actions  are  carried  out  between
friends? what  does this  say  about  the underlying  dynamics  that  shape community
identity?)

5. Go back to the ‘emergent themes’ from all the interviews and cluster together those
that are similar to make a ‘master list’ of key themes. Discard any themes that show
contradictions.

6. Having made a master list of the key themes, go back to the literature review carried
out  for  KEYSTONE  and  compare  the  themes  you  have  identified  with  the  themes
identified in the literature review. Identify areas where the themes you have identified
are consistent with the themes identified in the literature review. Identify the areas
where there is a difference between the themes you have identified and those of the
literature.  Identify  new  themes  you  have  discovered  that  are  not  covered  in  the
literature.

7. Write up the analysis,  highlighting the thematic consistencies,  differences and new
areas you have discovered.



Ex-ante content analysis

In this variation, you would use an existing coding frame to analyse the interview transcripts
for ‘units of relevant meaning’ and ‘themes’. The difference between this approach and classic
phenomenology is that you apply an ‘a priori’ set of constructs drawn from the literature and
test out whether these can be revealed in the text. This is a more ‘grounded theory’ approach 5

.   You would need to start with designing a ‘coding frame’ ( Nuendorf 2002)  6.  This would
specify  the  main  themes  you  would  expect  to  find  in  the  interview,  as  identified by  the
literature review.  An example is shown below. Use the coding frame to analyse the interview
text across three dimensions:

● A Thematic dimension (column 1), reflecting the key themes and research questions of
the project

● Each theme is broken down into a number of ‘constructs’ that should be searched for
within each item being analysed

● Codes and Examples or descriptors of how each construct is treated (described) in the
material being analysed should be entered into Column 3.  This could include direct
quotations from the text/material to help illustrate the project research questions

As an illustration, the example coding framework provides for four themes, based on each of
the Focus Group ‘topics’:

● Life politics – how lifeworld shapes young people’s social inclusion position

● Life problematics – the issues and challenges they face in everyday community life

● Solutions – how problems can be fixed

● KEYSTONE implications – what the lifeworld analysis tells us about how we need to
design and develop KEYSTONE key outputs.

These are just illustrations. You would need to specify the key thematic dimensions you are
interested in. For each theme, you would then analyse the Focus Group interview material for
illustrations of how these themes are reflected in the experiences of your interviewees. To
help structure this and make it meaningful, each of the themes is structured in terms of the
key  constructs  of  life-world;  temporality;  spatiality;  embodiment  and  inter-subjectivity.  As
noted above,  the constructs help to ‘contextualise’  the emergent themes in terms of the
relationships between them, and how they reflect  the key dimensions (constructs)  of  life-
world; temporality; spatiality; embodiment and inter-subjectivity. In other words, to take the
theme of ‘life politics’,  look in the interview text for examples of ‘life-world’ (e.g. what key
meanings  of  ‘community’  can  be  identified  from  the  transcripts  –  how  are  they  actually
phrased?) ‘timing’ (e.g.  are there particular aspects of the ‘here and now’ – Europe in 2018 –
that shapes young people’s social exclusion); ‘spatiality’ (e.g. do the interactions that are key
to forming community identity take place in specific locations?); ‘embodiment’ (e.g. do the
subjects learn particular ‘skills’ that enable them to form community relationships? what do
these skills  look like? how are they used?);  ‘inter-subjectivity’  (e.g.  how is  ‘community’  or
‘volunteering’ talked about between young people? what does this say about the underlying
dynamics that shape civic participation?)

Note that the initial coding framework is a ‘first baseline’ for the content analysis. It is 
expected that additional themes, constructs and descriptors will be added as the analysis 
develops. To remind you of this, there is space provided in the template for ‘Other’ themes. 

5 Stemler, S (2001) An introduction to content analysis 
6 Neuendorf , A (2002) The Content Analysis Guidebook (2002)



Content Analysis Coding Frame

Theme Construct Code/Descriptor/Example

Life Politics Life-world

Temporality

Spatiality

Embodiment

Inter-subjectivity

Theme Construct Code/Descriptor/Example

Life Problematics Life-world

Temporality

Spatiality

Embodiment

Inter-subjectivity

Theme Construct Code/Descriptor/Example

Solutions Life-world

Temporality

Spatiality

Embodiment

Inter-subjectivity

Theme Construct Code/Descriptor/Example

KEYSTONE Implications Life-world

Temporality

Spatiality

Embodiment

Inter-subjectivity

NEW THEMES

Having analysed the text using the coding frame, you would then follow a similar process to
the classic approach, i.e.  go back to the KEYSTONE literature review out and compare the
themes you have identified with the themes identified in the literature review. Identify areas
where  the  themes  you  have  identified  are  consistent  with  the  themes  identified  in  the
literature review. Identify the areas where there is a difference between the themes you have
identified and those of the literature. Identify new themes you have discovered that are not



covered in the literature. Then, write up the analysis, highlighting the thematic consistencies,
differences and new areas you have discovered.



KEYSTONE IO1: KEYSTONE Programme Infrastructure and 

Support

WP1: Lifeworld Analysis

- Report for Public Policies and interventions for excluded young people 

- Focus Group Country Report

Annex III - Country Report: PORTUGAL
Done by CEPCEP, Portuguese Catholic University

Considering the Keystone project output “Drivers and Barrier of Youth engagement – Report 

on Lifeworld analysis” CEPCEP accomplished the following tasks: review of the national and 

international theoretical and research literature on youth intervention, selection of national 

interventions relevant and usefull in providing information for the development of Keystone, 

and starting a national database of good practices of innovative programmes aiming at at risk 

youth. These steps enabled the elaboration of section 1. Country Report for Public Policies for 

excluded young people. 

In addition, a second set of tasks were accomplished: various meetings with relevant 

stakeholders in search for young people to participate in a Focus Group and potencial issues 

regarding a development of a community lablet (such as logistics, resources, etc); selection of 

young people within the Keystone target group to participate on focus group through 

individual interviews; preparation of the Focus group (contacts, agenda, informed consent, 

participants list, project summary, coffee break); focus group meeting in Marvila; focus group 

in Ajuda. These steps enabled the elaboration of section 2. Focus Group Country Report for 

Lifeworld Analysis.

This document includes two sections:

1. Country Report for Public Policies and intervention for excluded young people

2. Focus Group Country Report for Lifeworld Analysis



Theme 1: Public Policies for excluded young people

1.1 What are the public policies targeted to address youth in exclusion situation? 

According to the objectives of KEYSTONE, the target group includes marginalized and ‘at risk’

youth (16-24 years), namely: NEET, young offenders and ex-offenders; immigrant and ethnic

minority youth who are seen as direct potential beneficiaries of this new approach.

The public policies in Portugal, in general are addressed to all young people considered to be

or  not  in  a  situation  of  exclusion  are  mainly  implemented  trough  the  employment  and

vocational training service (IEFP). In addition, the Operational Programme for Social Inclusion

and Employment (ISE) is a financial instrument co-financed by ISF aiming at "increasing the

integration of people at risk of poverty and combat social exclusion, ensuring the dynamism of

innovative  measures  of  social  intervention  and  direct  support  to  the  most  disadvantaged

population  groups,  active  employment  policies  and  other  instruments  to  safeguard  social

cohesion."  It’s  Thematic  Objectives,  such  as  promoting  sustainability  and  quality  of

employment, and supporting the worker mobility, will  be a particular response to the high

level  of  youth  unemployment  through  the  Youth  Employment  Initiative;  reinforcing  the

intervention of public policies in favor of social inclusion and employment.

On the other hand the policies targeting at specific groups of young people in situation of

exclusion namely the groups of young people considered specifically by KEYSTONE have the

following characteristics:

Young Migrants or children of migrants:

Being a growing population universe, a strategic plan oriented towards migration cannot fail to

reflect  this  reality,  as  well  as  the  specific  public  policies  aimed  at  its  most  effective

management. In this sense, the Government reinforced measures to promote the integration

and civic inclusion of the new Portuguese, namely the descendants of immigrants and all those

who  have  access  to  a  Portuguese  nationality,  through  actions  in  the  fields  of  education,

vocational training, transition to labor market, civic and political participation, digital inclusion,

entrepreneurship and empowerment. Some programmes are very important to this objective,

such as the   Meg@ctivo programme which has the objective to developed personal and social

skills, facilitating the intercultural and inter-ethnic relationship of young people under 18 years

old. The Meg@ctivo aims at guaranteeing an intervention that not only allows better living

conditions and knowledge of the social reality of these young people, but also an interaction at

the level of the family and community members.

Young Offenders 

The social reinsertion services have developed an action programme to create the technical

and  logistical  conditions  that  allow the  use  of  Mediation -  the  Mediation and  Reparation

Programme (MRP).



 The MRP gives  priority,  whenever possible,  to  mediation in  view of  a  conciliation and/or

reparation  of  the  victim.  It  provides  support  for  the  youth  to  find  solutions,  remedial  or

otherwise,  enhancing  their  sense  of  responsibility,  their  genuine  involvement  in  the

commitments that the IRS supports, and their willingness not to practice crime in the future.

The  MRP  is  based  on  principles  and  guidelines  contained  in  important  international  legal

instruments, including the Recommendation No. R (99) 19 on Mediation in Criminal Matters,

adopted by the Council of Europe on 15 September.

 The central  participants of  the programme are all  those involved in the process,  covering

measures  applied  to  the  young  offenders.  The  monitoring  of  the  implementation  of  the

measures by the social reintegration services aims at helping young people to structure their

lives in order to strengthen their links to social organizations and to create conditions for the

success of the measure.

Young NEET:

The strategy aims at signalling the inactive young people that are "not in the formal system of

education, training and employment, and/or not registered in the public employment service.”

It signals 30,000 young people out of 67,500 who do not study, work, do not attend vocational

training, or do not seek answers in these Inter-ministerial Youth Employment Prevention and

Control  Plan/Initiative  aimed  at  providing  all  young  people  under  the  age  of  30  with  an

education and training, internship or employment opportunity within 4 months of becoming

unemployed or leaving the education and training system. The Youth Guarantee Initiative has

3 major goals:

• To increase young people's qualifications

• To facilitate the transition to the labour market

• To reduce youth unemployment

For this, the IEFP (Employment Service) through the Youth Guarantee Initiative, consists on

expanding  the  network  of  partners  (about  1500  local  authorities,  youth  associations  and

private social solidarity institutions, throughout the continental territory), making an important

contribution to the signalling and care of young people "removed from the system.”

At the local level the implementation of the Youth Guarantee Initiative is ensured by:

 Local services of the various agencies involved - employment services, establishments
of different levels of education, youth service centres and others;

  Transition  and  integration  support  structures,  including  psychology  and  guidance
services,  qualifying  centres  (Centros  Qualifica),  vocational  integration offices and
student support offices;

 Public or private entities, municipalities, the business community, social partners and
other  civil  society  entities  (e.g.  youth  and  sport  associations  and  community
projects) that, at a local level, intervene or can intervene in the signalling/screening,
routing and integrating of young people; and including these tasks in the work that
they already do. These partners can be asked to join the network or be invited by YG
PES  local  correspondents  or  coordination.  They  can  support  youth  NEET’s



registration  in  the  YG  web  platform  and  mediate  the  contact  with  the
attendance/guidance partner. 

Theme 2: Interventions for excluded young people

2.1 What examples can be found in this country of initiatives aimed at supporting the social

inclusion of young people that Keystone could learn from?

2.2 Brief descriptions of the interventions

2.1 What examples can be found in this country of initiatives aimed at supporting the social 

inclusion of young people that Keystone could learn from?

There are several initiatives targeting at the social inclusion of vulnerable groups of young 

people. Considering the importance of regional local approach concerning the implementation 

of projects with an objective of social inclusion, below we highlight two projects among other 

presented in 2.2:

GET FORWARD:

Promoted  by  the  Youth  Foundation,  in  partnership  with  “Santa  Casa  de  Misericordia  de
Lisboa,” as a social investor, the project, called GET FORWARD, is a social innovation project
that promotes the social inclusion of at-risk youth through training. Aimed at young people
between the ages of 18 and 25, the project is targeted at young people in situations of greater
social  fragility  such  as  unemployment,  school  drop-out,  sensitive  family  situations  or
institutionalized youth.  It  is a project that seeks to stimulate personal  development,  social
integration  and  youth  employability  through  personal  skills  training,  social  mentoring  and
promoting of their first experience in the labour market.

GET FORWARD "focuses on new public policies to promote technical  skills  adjusted to the
needs of labour competences, but also seeks to promote the alteration of risk behaviours, such
as abuse and trafficking of drugs, crime, violence and gangs, with obvious positive effects for
the society.”

 
Young Land (Terra Jovem)

The Young Land project  promoted by  APPJ  is  promoting employability  skills  among young

people in situation of social vulnerability through a double movement of activating youth and

communities in a logic of inclusion, social cohesion and sustainable development, promoting

equal opportunities. The youth are integrated in a created “cohesion incubation service” by:



- Theoretical and practical training on agricultural and animal production.

- Exploration of an agricultural land with training, productive and product sale proposes.

- Soft skills related to employability training using local and regional resources (e.g. 

entrepreneurship, gender equity, emotional skills).

- Individualize tutor.

The dynamics of the community is materialized through a territory mapping process aiming at

constituting  a  Cooperative  Land  Network  –  a  project  regional  partner’s  network  that  can

contribute in an exchange of resources and know-how and by facilitating local workshops.

2.2 Brief descriptions of the interventions

GET Forward -  Target at young people between 18-25 years old in situation of greater social
fragility such as unemployment, school dropout, sensitive family situation or institutionalize
youth. This social innovative project promotes the social inclusion of at risk youth through
personal  skills  training,  social  mentoring  and  promotion of  the first  experience  in  the  job
market.

Terra Jovem –  Targeted at  young people between 17-21 years old in situation of NEET. It
promotes employability of young people from vulnerable contexts through a double action:
youth activation and community activation.

RedCool  –  Targeted  at  young  people  under  30  years  old,  who  are  unemployed,  school

dropouts, and at risk of exclusion. In this Project, young people can develop their employability

skills,  entrepreneurship skills,  citizenship and gender equity,  corporativism and networking.

RedCool implied the existence of local facilitators in 6 local counties, key-actors and youth

resources, necessary to the permanence of these young people in their natural territory. 

Rede  Emprega  Lisboa  –  Targeted  at  young  people  between  15-29  years  old,  in  a  NEET

situation. This project aims at developing the social economy by creating the conditions to

maximize  its  potential,  regarding  the  current  challenges  through  the  reinforcement  of

individual  and social  competences.  It  facilitates their  insertion into the labour market and

increases proximity between working age population and the employers agents, replicating

networks for employability.

 Social  Angels –  targeted at young people between 16-34 years old who are unemployed,

including  NEET  and  in  transition  between the  school  and  the  labour  market.  This  project

attracts local entrepreneurship and innovators through the participation of multiple agents in

youth employability. 50 young people had participated in entrepreneurship projects and had

been trained in employability and civil society contents.  

Idearia – targeted young people between 18-30 years old, who are unemployed or vulnerable.

This project promotes youth inclusion and employability through two itineraries implemented

with seven months each, including the following activities: “Creative Lab- video, photography,

cinema, theatre, plastic art expression workshops;” “Entrepreneurship Lab- to create a project,



business  plan  and testing;”  “Experimental  Lab-  co-work  space,  traineeship,  mentoring  and

networking;” “Youth Assemblies;” and “Territorial network for youth employment.”

ORIENTA-TE E6G:  targeted young people between 14-30 years old, who are open to learn

sustained and undecided. The goal of ORIENTA.TE E6G is to empower young adults living in S.

Domingos de Rana county, towards decision making and action, aiming at a sustainable socio-

professional inclusion. It stands as an integrated solution to promote equal opportunities and

social cohesion by generating new responses to the needs identified by young people, partner

organizations and local institutions.

Mar de Oportunidades:  targeted at  over  14 years  old  youth at  risk,  in  situation of  social

exclusion,  familiar  vulnerability,  discrimination  in  compulsory  education  or  professional

vocational training. This project provides young people with a set of activities related to the

sea, contributing to the development of their personal and social skills and to the promotion of

the discovery of professional vocations in the context of the geo-strategic value of the sea of

Portugal.

Key Learning points for KEYSTONE

Theme 1: Public Policies for excluded young people

Key Learning Points:

Adequacy of legislation for various groups of vulnerable young people according to 
their specificities
Review of legislation in line with the evolution of the socio-economic context
Creation of the animateur/facilitator in the legislation to intervene in the integration
process of the most vulnerable young people, mainly at the local level

Theme 2: Interventions for excluded young people

Key Learning Points:

 Reinforcing coordination among different projects to maximize the results
 Result evaluation is necessary to select and enhance the best interventions
 Encouragement of youth participation
 Community facilitators – young leaders from the territories that contribute

to social dynamic sustainability



KEYSTONE Focus Group Country Report for Lifeworld Analysis

Overview and Purpose

The present focus group intends to capture the ‘lived experience’ of young people on the 

margins of society in Portugal, in some of the Lisbon territorries. One of the purposes of this 

focus group is to collect some of the key learning points which will be of particular use to the 

conception and building of the Keystone technical platform, and the Collaborative Support 

programme.

Through the lived experiences of the ‘lifeworld’ of young people', the analysis of the semi-

structured group interview, aims to understand how young people construct their individual 

and influence the processes through which youth social exclusion – and inclusion -  occurs, i.e. 

‘what is the lived experience of social exclusion’.

Research Questions

The Focus Group aims to answer the following research questions:

● What does it feel like to be young, at this time and in this place?
● What are the most difficult issues and problems young people face in their community 

– ‘what’s broken’?
● How can these problems be fixed?
● How should KEYSTONE be designed and set up to give young people the opportunity to

fix these problems?
● What type of training and support provided by KEYSTONE would young people be 

most interested in?

Participants

Two focus groups were held: 
1. The first focus group included 7 participants (5 males and 2 females), aged 20-24 years

old, all with Portuguese nationality. All of them are NEET, all except one are currently
looking for a job. This focus group took place in Marvila, Lisbon. All of the participants
lived in the area of Marvila.

2. The second focus group included 3 participants (all males), ages 16, 22 and 25 years
old. All of them currently not working and not studying and not actively “looking” for
jobs. This focus group took place in Ajuda, in Lisbon. All of the participants lived in the
area of Ajuda.

Procedure

After the first focus group been held, the need to validate the information collected was felt. 

The difficulty of matching the results of the discussion with the young people to the project's 

intent (identifying the problems and their potential solutions, based on their personal and 

lived experiences) motivated us to seek more answers from “hard to reach” and “at risk” 

youth.

The second group validated the information already collected in the first group.

The Focus Group interviews took around 2 hours in total each, including a 15 minutes break. 

The discussion was recorded with a formal consent from all participants. The sequencing of 

activities was as follows:



● Stage 1: a brief presentation of KEYSTONE, as well as a brief introduction of the 
interviewer and organisation members. Interviewees were asked to brifley introduce
themselves. 

● Stage 2: a brief presentation of the purposes of the Focus Group and how it works. 
The set of expectations was clearly exposed by the moderator. It was clearly 
explained the importance for us in hearing what they had to say and the intention of 
the project to be built on their views of their own needs. Participants were asked 
permission to record and to take pictures. All agreed in being recorded and most of 
them agreed in being photographed. 

● Stage 3: the discussion topics and questions were explained and introduced by the 
moderator. 

● Stage 4: In the end the results were summarised and the Focus group was concluded 
by thanking the participants. Contact details  were exchanged between organisation 
and participants. Further contacts were established for qualitative interviews 
especially for those who needed to leave earlier. 

Stage 5: Analysis and Reporting

The content analysis of Focus Group interview material is aimed at scanning the material 

derived from the Focus Group – notes, audio, transcript - to find examples of ‘evidence’ that 

enable us to answer KEYSTONE’s research questions. The methodology involved the following 

steps:

9. Firstly, the researcher listen to the audio of the Focus Group, and read the 
transcription and notes of the Focus Group and interviews.

10. Identification of ‘units of general meaning’ and then ‘units of meaning relevant to the 
research question’ from the text. 

11. Eliminating redundancies. 

12. Clustering units of relevant meaning, merging together units that are similar.

13. Interpreting from the clusters ‘themes’ that address the research questions. Using 
these ‘emergent themes’ from all the interviews and cluster together those that are 
similar and make a ‘master list’ of key themes. 

14. Writing a summary for the Focus Group. This would summarise the ‘units of meaning’ 
and ‘themes’ identified and the conclusions about lifeworld that are drawn from the 
data analysis.

15. Writing the analysis, highlighting the thematic consistencies, differences and new 
areas discovered.

Within the analysis, the coding framework provides for four themes, based on each of the 

Focus Group ‘topics’:

● Life politics – how lifeworld shapes young people’s social inclusion position

● Life problematics – the issues and challenges they face in everyday community life

● Solutions – how problems can be fixed

● KEYSTONE implications – what the lifeworld analysis tells us about how we need to 
design and develop KEYSTONE key outputs.



Content Analysis Coding Frame

Theme Construct Code/Descriptor/Example

Life Politics Life-world I want to feel useful

I want to do something 

truthful and concrete in the 

neighbourhood.

I want to continue studying 

into higher education

The country gives 

education/training but then 

there is something missing 

and they send you abroad to 

work

Go to Facebook and 

Instagram

We are good people

It will be more of the same, 

this is why they do not come 

and participate

Maximum time in a job was 1 

to 3 years

I want to work in stores, 

restaurants, mechanics and 

cultural areas.

I am not worried about the 

future.

I do not use community 

spaces, but I go to the coffee 

shop every day. I like spending

time at home sleeping or 

playing computer games (war 

games) or PlayStation (soccer)

I have to take care of my 

younger sister

I bring my child to the 

childcare and have to get her 

in the afternoon

Temporality

Spatiality

Embodiment

Inter-subjectivity

Theme Construct Code/Descriptor/Example

Life Problematics Life-world Lack of opportunities

Temporality



Gaps in training

Unadjusted internships

Too General and Non-Specific 

Training

I do not know everything 

justbecause I have a higher 

education diploma

For some jobs they say I am 

too qualified/or have too 

much training

For others they say that I have

no experience in the area

The job centre, does not 

work. One should not work 

against their will, we have to 

work in our dreams, in what 

we like.

in the stores there is a lot of 

turnover of employees they 

do not want permanent 

contracts

we have no problems and 

nothing motivates me to 

change my life right now

Spatiality

Embodiment

Inter-subjectivity

Theme Construct Code/Descriptor/Example

Solutions Life-world More specific  training

To study more

Adequate internships and/or 

training

It is not all about training but 

also about resources

Companies have to take more 

risks and have jobs that do 

not require experience, as we 

will learn by doing

The IEFP should offer training 

more aligned to individual 

interests

Training should boost 

proactivity

Temporality

Spatiality

Embodiment

Inter-subjectivity



Paid Internships

Help build the CV

Training + support/proximity

More proximity to the young 

people in the neighbourhood 

through associations

Effective connections with the

job market/to provide 

personal references to 

companies

Theme Construct Code/Descriptor/Example

KEYSTONE Implications Life-world Street event

Sports event

Employment Centre in the 

neighbourhood

Truth and concrete: what will 

I earn concretely in the end

mediator/leader/ambassador 

(i.e. The boxer of Marvila)

Uses of the internet: social 

networking and WhatsApp

Schedule: from 6pm

Provide an employment 

guarantee (after training)

I would liked more 

involvement and support of 

services/associations

I would like (apart from the 

professional and vocational 

guidance) to learn what 

employers expect from a 

social and emotional point of 

view

Temporality

Spatiality

Embodiment

Inter-subjectivity

Main Topics

Education, training and internships: they want specific training in their interests, they want 

internships in the specific area of interest but with guarantees of entry into the job market.

Work: they would like to work in mechanics, cleaning, restaurants, commerce, theatre and 

dance.



Community life: they do not frequent the neighbourhood public spaces although they exist, 

they prefer being at home, where they sleep, use Instagram and Facebook, play video and 

computer games. Sometimes they have family duties, they go to the coffee shop. They lack the

contact with the associations of the neighbourhood.

Future Prospects: they want to have a stable job but they are not very worried, they are 

unmotivated, to come and participate if they don’t have certain guarantees.

Discussion

1. Departing from the perspective of personal life stories and lived experiences of the young
people, through group and individual interviews, it was always more productive when we
heard  the  young  person  case  by  case  in  an  individual  interview.  The  life  stories  are
complex,  unique,  with  moments  of  vulnerability.  Trust  was  always  easier  and  more
successfully established between the parties when the contact was more individual. The
young people felt more heard, understood and there was more complicity and willingness
to participate. In a group, questions or awareness of any problems tend to be diluted and
even non-existent: "I have no problems" "I like my life as it is" "I do not think about the
future." In addition, in both focus groups, there was an older participant who took the role
of  leader and convincing  others,  specially  the younger ones on their  more pessimistic
views in general and in particular about what was proposed.

This assumption gives us clues for a more individualized work than in a group with young 

people. At least initially or alternating with group work (community lablet).

2. The  problematics  of  life  when  identified:  the  training  is  too  general,  not  specific  and
therefore misaligned to the needs of the labour market. Internships not adjusted with the
trainings.  Lack of  job offers,  precarious  jobs,  short  duration jobs.  There is  no effective
bridge between training and the labour market.

3. Solutions:  they  want  to  feel  useful,  but  respected  by  the  entities  that  support  them,
employment  centres  or  training  entities.  The  monitoring,  employment,  training  and
internships should be in areas appropriate to each particular case

4. Pointers to Keystone:
a. Within  the community  the support  of  the young person  should  be  at  least

partially individual
b. It should include a process of awareness (cognitive behavioural therapy)
c. Community leaders/coaches should be heard to give clues on how to reach out

and motivate/keep interest in these young people.
d. It must include a subsidy or some kind of job guarantee (effective and individual

bridge/networking/references with the job market)
e. It should include sports
f. Reference figures can be important in attracting or retaining young people: 

i. building trust relationships with project technicians; 
ii. to have the youth ambassador of the community involved;

iii. to have the psychologist
iv. After  hearing  the  story  of  the  young  person  set  the  networking

plan/define a  short  life  project  (realistic  and concrete)  with  relevant
planning and relevant references identified.
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Theme 1: Public policies for excluded young people

1.1 What are the public policies targeted to address youth in exclusion situation? 

The overall policy framework for youth dates back to the national youth policy document 

Youth Matters (DCSF 2005)  which aims to ‘ transform the lives of every young person through 

a radical reshaping of universal services for teenagers – with targeted support for those who 

need it most’.  The Youth Matters proposals, set alongside Every Child Matters and the reforms

of 14 – 19 education and training, provide ‘a powerful and comprehensive agenda for positive 

changes to the life chances of all young people to enable every teenager to flourish and 

succeed – and receive services and support tailored to their needs.

Youth Matters sets out a model of integrated delivery of youth support centred on the five 

outcomes of Every Child Matters to:

•  prevent problems occurring, rather than simply intervening when they do

•  more effectively support the positive development of all young people, but with a clear 

focus

on those experiencing disadvantage

•  support young people to make better choices both inside and outside learning through

excellent information, advice and guidance to young people

•  offer a comprehensive range of positive leisure-time activities and opportunities for young

people, including those offered by extended schools, underpinned by a new duty on local

authorities to secure young people’s access to them

•  provide targeted support for the most vulnerable teenagers involving tailored packages of

education, informal learning opportunities, and personal support to help address more

complex problems.

Youth Matters introduced the concept of National Standards for positive activities (DCSF 2005)

 which local authorities must deliver:

•  access to two hours per week of sporting activities out of school



•  access to two hours per week of constructive activities in clubs, youth groups or classes

•  opportunities to contribute to communities through volunteering

•  a wide range of other recreational, cultural, sporting and enriching experiences

•  a range of safe and enjoyable places in which to spend time.

Aiming High for Young People: A Ten Year Strategy for Positive Activities (DCSF 2007)further

articulated these themes with a long-term vision for improving services and opportunities for 

young people and key themes of:

•  changing public perceptions of young people

•  increasing the influence of young people over service planning and delivery

•  increasing the number of places for young people to go

•  removing barriers to access

•  improving the capacity and quality of services

•  developing the youth workforce.

The Children’s Plan: Building Brighter Futures (DCSF 2007) set ambitious goals for 2020 to 

make sure that young people are achieving their potential to 18 and beyond. It aims to reduce 

numbers of  young people not in employment, education or training and improve functional, 

personal, learning and thinking skills of young people through the 14-19 reform of 

apprenticeships and diplomas schemes and learning options. It plans for children and young 

people to be on the path to success, enjoying happy, healthy and safe teenage years, prepared

for adult life, feeling valued and having their achievements recognised and celebrated.

The Children and Young Persons Act 2008 ensures that young people in, or leaving, care 

receive high quality services tailored to their needs to improve the stability of their 

placements, educational experience and attainment. It pledges increased clarity on 

responsibilities for monitoring educational participation through sufficient placements, 

Independent Reviewing Officers, visits to all young people in care in custody, independent 

visitors, designated teachers, funding for young people entering Higher Education, the support 

from Personal Advisers until aged 25, and breaks for parents of a disabled child.

In 2008, the Youth Taskforce Action Plan (DCSF 2008) set out the need for tough enforcement 

in relation to illegal behaviour, non-negotiable support to address problems and better 

prevention.

These policy developments and requirements build on the key statutory functions discharged 

through ‘Connexions’ by local authorities to:

•  provide career education and guidance (Employment and Training Act 1973; Trade Union 

Reform

and Employment Rights Act 1993)

•  encourage participation in education and training (Learning and Skills Act 2000)

•  support the post–16 transition of young people with learning difficulties and disabilities 

(Learning

and Skills Act 2000).



These policies have been supported more recently by the transversal youth policy framework 

Positive for Youth (2011), which targets young people 13 to 19 years old. Positive for Youth 

contains a number of policies that apply across the UK. It is a cross-sector strategy, which 

encourages actors to work together to support positive youth development. The policy 

strategy features a decentralised approach, with youth centres, statutory provisions and 

services delivered by Local Authorities. A proposed plan for a new three-year youth policy 

statement – scheduled in November 2017 - have been dropped.

In addition, the UK technically subscribes to the EU ‘Youth Guarantee’, but adopts a modified 

version of this because of issues around the timeframe of the initiative.

There has been widespread criticism of these policies.  Firstly, the lack of a clear ownership 

between institutional actors at the national level may undermine effective policy-making in the

field of youth policy. The division of labour among three major government departments 

(Department for Education (DfE), Department for Business, Innovation & Skills (BIS), and 

Department for Work and Pensions (DWP)) does seem to be somewhat problematic in terms 

of policy design and implementation. While in expansion, it has also been noted that the VET 

and apprenticeship systems are still underdeveloped, with low involvement on the side of the 

employers identified as a key issue. Finally, while the PES seems to have enough administrative

capacity, it emerges that the quality of the personnel is uneven across the country.

Secondly, in line with the broader picture of significant cuts to health, welfare and social 

services over the last decade, funding for youth policies and interventions has significantly 

decreased.  A 2014 BBC Report concluded that the amount of money spent on services for 

teenagers in England has fallen by 36% in the past two years, according to figures released to 

the BBC. Former children's minister, Tory MP Tim Loughton, said the £438m reduction in 

spending was "disproportionate". Youth workers warned that the long-term cost of the cuts 

would be "enormous". Research from the National Children’s Bureau, Children’s Society and 

Action for Children (November 2017) suggests that central government funding for children 

and young people services has fallen by £2.4 bn since 2010. The Local Government Association 

(LGA) estimates that an additional £2 bn funding gap will have opened by 2020.  This is 

reflected by the findings of the latest (2018) Prince’s Trust Youth Index which shows that the 

overall wellbeing of young people in the UK has continued to fall over the last twelve months 

and is at its lowest level since the study was first commissioned in 2009. This report reveals 

that young people’s happiness across every single area of their lives has never been lower, 

particularly in how they feel about their employment situation, their health and the amount of 

money they have.

Thirdly, there is a broader critique of youth policy which suggests that government has 

increasingly delegated its responsibility for youth services to ‘intermediaries’ and, ultimately to

young people themselves. A number of experts have commented that the discourse of 

government youth policy appears to be one of an ideological calling for young people to reach 

their potential and become active citizens within society. This to some extent replaces a 

commitment to ‘society’ with a commitment to individualism. As Buckland (2018) argues, 

‘Positive for Youth’ exposes the government’s agenda for more social control rather than less 

social control. Far from being about moving away from the ‘nanny state’ and towards a more 

empowered society it looks more to do with social control without accountability. The English 

government is keen to be seen to be doing something for young people, whilst many of them 

are not yet at an age to vote, and in the light of the summer riots of 2011 and rising youth 

unemployment it has to be seen to act. Positive for Youth is their attempt to ‘do something’ by 



abdicating responsibility and placing accountability for ensuring young people are in work, 

school, not rioting etc. entirely in the hands of individuals and communities. This is to be done 

but without the appropriate resources, and alongside a failure to address key structural issues 

such as job creation and investment. Other commentators point to the re-emergence of a once

discredited ‘behavioural science’ approach to youth policies that aims for the 

‘responsibilisation’ of young people. For example, in the youth justice field, a ‘new penology’ 

has emerged which uses correctional measures, like neighbourhood policing programmes and 

preventive detention, but combines these with a developmental perspective in a ‘holistic’ 

package that seeks to improve the well-being of young offenders, thereby transforming their 

wasted talents into personal and social goods (Ecclestone, 2012). In addition, offending 

prevention interventions are focused on the use of evidence-based risk assessment’ (Bottoms, 

2006) which applies ‘scientific’ methods based on statistical analysis and probability theory to 

identify the young people who are deemed most likely to offend as well as those most likely to 

repeat offend (Hawkins et al., 2000). Risk assessment is used to design and implement 

prevention initiatives that focus on ‘early interventions’ and rehabilitation strategies which 

typically target ‘failed individuals, failed families and failed communities’, often using methods 

like behavioural parent training (BPT) and family functional therapy (FFT), combined with 

mentoring and targeted policing of high risk youths and high risk areas. These place a strong 

emphasis on ‘character-building’ and on improving the resilience of ‘vulnerable young people’ 

(Lexmond and Grist, 2011). For example, the UK’s ‘Youth Inclusion Programmes’ involve multi-

agency partnerships and deliver individually-tailored behavioural development plans for young

offenders and those ‘at risk’. At the heart of these strategies, and youth policy in general, is an 

attempt to get young people to become ‘auto-regulating’ – i.e. to take the blame and 

responsibility for poverty, poor health, bad education, unemployment and poor prospects, 

themselves (Cullen, 2017).

Theme 2: Interventions for excluded young people

2.1 What examples can be found in this country of initiatives aimed at supporting the social 

inclusion of young people that Keystone could learn from?

There are a wide range of interventions in the UK aimed at supporting the social inclusion of 

young people. These can be broadly split into three categories:

 National programmes supported by central and/or regional government
 Large scale programmes supported by major ‘third sector’ entities
 Small, mainly local interventions supported by NGOs, community-based organisations 

and social enterprises.

National Programmes include, for example, the ‘Youth Contract’ - an initiative which 

combines a range of seven different measures aiming to help young people to get sustained 

employment, ranging from wage incentives for employers to extra-support granted to young 

people by the Public Employment Service (PES, Jobcentre Plus in the UK). The Work 

Programme, a policy to tackle unemployment in general, also has youth-specific provisions. 

The Work Programme uses a number of providers which receive payments if they offer an 

employment opportunity to unemployed individuals. Young people up to the age of 24 

become eligible for this programme after 9 months of claiming unemployment benefits, as 

opposed to 24+ people who are eligible after 12 months. 

Large scale programmes supported by major ‘third sector’ entities generally have a national 

scale. A good example is the programmes supported by ‘Catch 22’. Examples of their 

programmes include:



 The ‘Route to Work’ employability programme, funded as part of the HSBC’s 
Opportunity

 Partnership, which has supported 3,500 young people to gain new skills, get back into 
training and education and progress into employment and apprenticeships. Since 
2013, 700 young people were upskilled in the security, hospitality and construction 
industries and over 300 attended mindset development workshops to help them 
improve their attitudes towards work.

 The ‘Office Apprenticeship Service’ employs young adults who were formerly out of 
work and has been successful in sourcing over 1,250 vacancies for learners.

 The ‘youth engagement programme’ in Surrey and West Sussex engages vulnerable 
young people from 16 to 18-years-old who are not in training, education or 
employment through sport activities to improve their self-esteem and become work-
ready. 53% of young people progressed on to further learning, social action projects, 
apprenticeships and employment.

 The Dawes Unit brings together research, policy and practice in order to understand 
how to reduce the harm caused by gangs and gang-related crime. The Unit also works 
with individuals,

 families, schools and communities in a joined-up approach that aims to reduce gang 
involvement and its effect on local areas.

 Realising Ambition – a UK-wide initiative funded by the Big Lottery Fund – invests 
£25million in outstanding interventions that have a strong track record or have already
been proven to work in helping young people fulfil their potential and lead a crime-
free life. Realising Ambition aims to understand how to replicate evidence-based 
practice and supports those who buy and deliver services to do the same. The 
programme delivered life skills training, multisystemic therapy and functional family 
therapy in England, Scotland and Northern Ireland to over 43,000 young people.

There are many examples of local interventions – too numerous to list here. Some examples of

interventions of particular interest for KEYSTONE are provided below.

2.2 Brief descriptions of relevant interventions

Apps for Good – this initiative aims to build a new global generation of problem solvers and

makers: students who can create, launch and market new products that change the world. It is

an open-source technology education movement that partners with educators in schools and

learning centres to deliver a course to young people 10-18 years of age. The course teaches

coding and the  fundamentals  of  the  digital  world,  while  also developing skills  in  problem

solving, creativity, communication and teamwork. Like professional entrepreneurs, students go

through  all  key  aspects  of  new  product  development,  from  idea  generation,  technical

feasibility and programming to product design, deciding on business models and marketing.

Apps for Good uses mobile phones to develop Apps with a social innovation objective.

Brightside Mentoring – this provides a structured and supported online contact with an ‘e-

mentor’  who  can  help  a  young  person  with  information  and  advice  in  making  important

decisions about their  education and career ambitions. It  combines an online platform with

space for information resources and online conversations between young people from under-

represented backgrounds and students at medical school with e-mentoring to widen access to

higher education, or encourage participation in employment or post-16 training. The initiative



brings together appropriate mentors and mentees online, trains mentors, and allows relevant

advice to be provided to mentees at transition points in their education/career via an online

platform.

FreqOUT! - targets young people aged 13-25 years old from marginalised groups in local areas

in London.  It  helps  marginalised young people overcome the barriers  to learning  by  using

emergent technologies and social media. It works with influential artists to establish learning

and enterprise opportunities for young people. The key objective is to engage users in further

learning and into work. The main needs addressed are: low levels of prior learning, literacy and

numeracy,  but  especially  low  ICT  skills.  They  also  target  improvement  in  soft  skills  e.g.

confidence;  self-esteem.  Overall,  the  project  aims  to  encourage  community  regeneration.

FreqOUT!  projects  focus  on  specialist  and  creative  ICT  projects,  including  mobile  movie

making; urban biomapping; sound recording; radio transmitter building; film-making.

Savvy Chavvy - provides an online community for young people from the Traveller and Gypsy

communities.  It  encourages  its  members  to  use  media  as  a  democratic  means  of  self-

expression through which they can control how their community is perceived by others. Social

networking is viewed as a way to counter declining community cohesion. It also provides a

vehicle for young travellers to seek work opportunities. Combining social media with an e-

learning  platform,  Savvy  Chavvy  gives  young  members  of  an  often  misrepresented  and

marginalised  community  the  opportunity  to  take  control  of  how  they  are  portrayed.

Supporting social life as much as social purpose, with much of the gypsy traveller community

no longer able to move around, social networking is viewed as a way to counter declining

community cohesion. The use of  ICT allows the initiative to create a safe space for young

travellers to network and openly communicate online, without the risk of racist abuse which

they may encounter on other social networks. Social media enable excluded young people

who are particularly hard to reach to communicate through an unofficial channel without fear

of  discrimination.  This  had  led  to  increased  social  inclusion  which  would  not  have  been

possible through conventional social services. 

TaskSquad - research at vInspired had shown that young people feel uninspired by the current

temporary  job  recruitment  process.  With  a  lack  of  choice,  little  reliability  and  no  mobile

integration in the process, young people felt cut out of the temporary work loop. However,

with the rise in services such as Task Rabbit and Exec in the US (fuelled by the unpredictable

economic climate), micro-work and hyper-short-term temporary jobs are a big growth area.

vInspired is the national charity providing opportunities for young people to do good things.

They connect young people to volunteering opportunities and run a host of youth engagement

programmes to develop skilled, caring and engaged young people. By putting young people at

the heart of everything they do, they have become game-changers in youth action and thought

leaders  on  the  ways  that  youth  volunteering  lays  the  foundations  for  enterprise  and

employment. Task Squad was originally conceived and developed through the Nominet Trust

funded Sidekick School. With positive feedback from young people for its beta version, Task

Squad secured additional funding from Nominet Trust to undertake further testing to scale as a

commercial entity.

Key Learning points for KEYSTONE

Theme 1: Public Policies for excluded young people

Key Learning Points



 Recent Government youth policy has marked a shift towards blending ‘compliance’ 
and ‘coercion’ with ‘developmental’ policies aimed at getting young people to take 
more responsibility for their problems and their future. There is some evidence that 
these policies have not been successful. KEYSTONE needs to move away from the 
‘responsiblisation’ agenda and engage young people as active – and equal - co-
producers in their life opportunities.

 The huge cuts in funding available for youth policies and programmes has led to a 
reduction in the overall level and the quality of support provided for at risk and 
excluded youth. KEYSTONE needs to step into the gaps in service provision that have
opened up as a result of this. At risk young people need in particular opportunities 
to help them identify and build on their creativity, skills and hidden talents; tools 
and support to help them in their transitions – for example from education to 
employment or entrepreneurship; tools and support to help them become more 
active in social and civic participation and an alternative ‘vision’ for their future 
lives.

 Policies – and interventions – need to be pro-active rather than reactive. They need 
to be ‘multi-modal’, responding to the complex needs that young people – 
particularly on the margins – have. They need to be capable of providing services 
and support that is tailored to individual needs. They need to support young people 
on the path to success, being prepared for adult life, feeling valued and having their 
achievements recognised and celebrated.

Theme 2: Interventions for excluded young people

Key Learning Points

 Marginalised and ‘at risk youth’ are more likely to get involved in initiatives – and 

are more likely to gain benefits from them – if the interventions are led by people 

who they see as credible and who are trusted by them. Often this means 

interventions which are run by ‘peers’. For example, the ‘FreqOut!’ project in 

London uses youth workers and volunteers who are from the catchment area of the 

project.

 Interventions for excluded youth work best when they are embedded in young 

people’s lifeworld. Skills development and employment-focused programmes, for 

example, need to be relevant, realistic and of interest. For example, ‘Apps for Good’ 

in the UK capitalises on the ICT interests and coding skills of young people who are 

excluded from formal education. It empowers them to build their own Apps that are

commercially viable. The Catch 22 ‘youth engagement programme’ in Surrey and 

West Sussex engages vulnerable young people from 16 to 18-years-old who are not 

in training, education or employment through sport activities to improve their self-

esteem and become work-ready. 53% of young people progressed on to further 

learning, social action projects, apprenticeships and employment

 Interventions that blend ‘instructional’ with ‘creative’ activities are more likely to 
engage marginalised young people and deliver positive outcomes, as evidenced by 
FreqOut! This finding is supported by academic research. For example, a 2011 meta-
analysis of interventions to reduce youth exclusion, offending and anti-social 
behaviour, carried out by the Centre for Analysis of Youth Transitions (CAYT) found 
that ‘multi-modal’ interventions, blending methods and tools that address complex 
needs, are more likely to be successful than ‘top-down’ interventions based on 
compliance or coercion.

 Interventions that provide clear and practical channels that make a bridge between 
young people’s lifeworld and the ‘external’ world by using credible mediators are 



more likely to work well. For example, the ‘Young Community Mediators’ 
programme, a pan-European project in Spain, Ireland, UK, Romania and Slovenia, 
provides young people with the knowledge and skills to be mediators among their 
peers and improve their chances of working with community conflicts, as well as 
opening opportunities for young people to find a job or become an entrepreneur. 
The Catch 22 programme ‘Office Apprenticeship Service’ employs young adults who 
were formerly out of work and has been successful in sourcing over 1,250 vacancies 
for learners.

 To work well, interventions need to be co-produced, rather than imposed ‘top-

down’. Young people need to work with youth workers as ‘equal partners’, with 

significant input in the design, implementation and evaluation of the intervention. 

For example, ‘TaskSquad’ involves young people themselves in co-design. Apps for 

Good gets young people themselves to produce commercially-viable Apps.
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Greg Holloway, Trevor A Toussaint.

Interviews and focus group - including input from key individuals, working holistically 

with ‘marginal’ youth and communities. 

Research Context – Brixton and Lambeth

The focus group and young person research for KEYSTONE has been focussed on the London 

Borough of Lambeth, and most specifically three adjoining key areas of Lambeth; Brixton, 

Stockwell and Kennington. The whole borough has been heavily impacted by change and 

regeneration and ‘gentrification’ dynamics over the last 10 years. This dynamic has accelerated

considerably over the last 5 years, and has, arguably, amplified existing tensions and the 

‘haves/have nots’ divide, and other cohesion and citizenship dynamics in an increasingly 

complex world. Lambeth as a borough is large, extending as far as the south bank of the river 

Thames (Waterloo) in central London on its northern edge, and southwards several miles to 

Crystal Palace, Norwood and Streatham on its southern end.

The borough has a very mixed population, and Brixton in particular has been home to a large 

percentage of London’s Caribbean and African immigrant populations as well as many others. 

Stockwell for example, has a very large immigrant Portuguese population, and of course others

(Somalian, Eritrean etc.). These dynamics have been in considerable flux over recent years. 

‘Regeneration’ dynamics, have led to a burgeoning night time economy that is beginning to 

rival that of Shoreditch. The borough is a mix of affluence and deprivation. It has, much as 

elsewhere, seen a large reduction in public service provision and facilities for the poorer 

communities and estates, in line with ‘privatisation’ dynamics and ‘austerity’ economics. This 

has impacted individuals, families and communities most ‘in need’ greatly, whilst being 

accompanied by the development and influx, of a new ‘hipster’ demographic, comprised 

largely of young, relatively affluent, white professionals, and increasing property development 

opportunities. 

Gangs, knife and gun crime, drugs and other issues, whilst decreasing, remain a significant 

concern, particularly for parents and young people themselves, and especially on many of 

Lambeth’s poorer housing estates. Brixton was the site of two very large riots in the 1980s, and

again in 2011 as part of the wider London riots. These have all been triggered by racial and 

perceived inequality dynamics relating to policing.



The London Borough of Lambeth in a 2016 ‘State of the Borough’ publication describes 

Lambeth as follows:

“…The post-war period saw a large influx of immigrants from the West Indies, starting in 1948 
with the SS Empire Windrush from Jamaica. Since then, Lambeth – Brixton especially - has been
an important focus for the black Caribbean population7. Lambeth has a complex ethnic and 
cultural mix, most similar to Southwark and Lewisham8, with large African, Latin American and 
Portuguese-speaking populations. It is a destination for many migrants, especially the young, 
from around Britain and abroad - in particular Poland and other EU countries as well as 
Australia, New Zealand and South Africa. …
The borough is the 22nd most deprived district in England8, and the 8th most deprived in London.

It seems likely that the borough is undergoing its next phase of change, with the tensions and 

conflicts that come with this. Pressures on housing and public spending and changes in the 

economy might well change the overall character of the borough and its population in the next 

few years.”

https://www.lambeth.gov.uk/.../State%20of%20the%20Borough%202016%20Wards...

The population of Lambeth is large (321,984), young (44% 20-39yrs), ethnically diverse, and 

deprived with 37% of Lambeth residents living in areas of high deprivation.

https://www.lambeth.gov.uk/sites/default/files/ssh-demography-factsheet-2017.pdf

Focus group/interviews context

Contact work and recruitment for KEYSTONE focus groups was carried out with a number of 

organisations operating in deprived areas in the Kennington, Brixton and Stockwell areas of 

Lambeth. In addition known community contacts and individuals were also contacted. 

Whilst there is generally strong interest in the programme, engaging, organising and carrying 

out focus groups has been problematic. Core organisations involved have been:

Fight4Change – a boxing and mentoring charity, aimed at the inclusion of young females and 

young offenders, based in the centre of a large housing estate in Kennington.

The Black Prince Community Trust – a Kennington based charity, that manages sports facilities

(Boxing, Basketball, Football, Fitness) and other community space – aimed at inclusion and 

participation for poorer young Kennington and Lambeth residents. This is very well used, 

providing engaging and much needed facilities for local young people.

Alford House Youth Club – a long running charity youth service providing a well used youth 

club and facilities to the large and fairly deprived estate communities in Kennington and 

Vauxhall as above.

The Stockwell Community Trust – A popular and well used, community led (social innovation), 

service centre and a myriad of other facilities and support (including youth, family, parenting, 

service access, clubs, fitness, training, mental health, pc access and ‘mentoring’ support). This 

‘service/centre’ grew out of a community initiative initially to address chronic gang, drugs 

supply, violent crime and other serious criminal activity, on the ‘infamous Stockwell Park 

Estate’ in central Brixton. They have been highly successful in driving the ‘gang violence, 

organised crime and drugs sub culture’ from the estate (‘ABM’ –‘All ‘Bout Money’). The estate 

https://www.lambeth.gov.uk/.../State%20of%20the%20Borough%202016%20Wards
https://www.lambeth.gov.uk/sites/default/files/ssh-demography-factsheet-2017.pdf


itself has been the site of much regeneration and development, as a result of it’s improving 

image. However significant poverty and difficulty, remains an issue for many estate residents, 

and the ‘Community Centre’ is now under threat of closure and withdrawal of funding, by 

Hyde Housing Group, who now manage this estate and others. A significant number of other 

community centres, youth and play facilities elsewhere in Lambeth are also under similar 

threats of closure or loss of funding.

The Marcus Lipton Centre – This is a purpose built ‘youth club’ and community facility located 

on another infamous and problematic, deprived, central Brixton estate; ‘Angel Town’. It was 

the home of one of London’s most infamous gangs; ‘The Gas Gang’. This has been superseded 

by more recent splinter groups and intra gang rivalry  (GAS ‘Guns and Shanks’/GAS Rockblock 

150).

Whilst the facility itself remains unchanged since the 1980s, inspired and committed work and 

partnerships, have led to significant inroads being made with local youth and community on 

the estate.

Numerous other groups and community contacts have also been involved in contact work and 

awareness raising with the start of the KEYSTONE programme and LWA (Life World Analysis) 

investigations. These include: Fulham FC community programme, The Princes Trust, Young 

Lambeth Coop,  GLL.org, Brixton Mosque, Brixton Soup Kitchen, Oasis Play, Big Kid Foundation,

Slade Gardens Adventure and more..

Focus groups and interviews, issues:

Whilst Kennington organisations were heavily involved, various constraints (workload), 

organisational problems and disinterest were problematic in setting up a focus group at the 

‘Black Prince Trust’. Other problems were also experienced elsewhere, both with engagement 

and organisation, planning and timing issues. Much of this was what was expected in terms of 

engaging with the largely ‘disengaged’. “What’s in it for us”, “nah that’s not me” “how much 

time?”, “When, where? -  I can’t go there” were common responses. Centres questioned 

whether their chaotic users would engage, and that holding their attention would be an issue. 

All also pointed out that ‘disempowered and deprived area youth’ are subjected to endless 

‘consultations’ and ‘short term initiatives’ that contribute to distrust and further engagement 

issues when they are dropped or funding runs out and engagement ceases.

Territorial issues and ‘gang’ boundary and safety issues had a significant impact on the 

possibility of mixing disparate groups of young people in Brixton, Kennington and Stockwell.

As a result, a decision was made to pursue LWA work through community contacts and the 

Stockwell Community Trust in the form of semi structured qualitative interviews with a range 

of young participants. 

A single focus group with ‘Angel Town’ estate youngsters also took place at the Marcus Lipton 

Centre. 

In addition to the input from young people in and around Brixton, the information cited below 

has been further informed (and includes) by incites from those working closely with some of 

the most difficult dynamics. Most notably Julie, Raquel  and Katy Fawcett, at the Stockwell 

Community Trust, Ira Campbell and Jonathan at the Marcus Lipton Centre - with limited input 



from others (Rebecca@ Fight4Change, Jason @ the BPT and Tim at Alford House YC). All of 

these are respected individuals, embedded in their communities, and succeeding with 

engagement of some of the ‘harder to reach’ young people in the area.

Interviews, focus groups and analysis all followed the guidelines laid out by the project. What 

follows are tables including selected input from the various interviews and focus group. The 

interviews were incredibly rich and have provided an enormous amount of information that 

relates to the KEYSTONE project aims and design needs. It was not our intention to generate 

this much information however engagement 1:1 was incredible, and the information that has 

come across is valuable.

Interviews:

A range of individuals were sought through a number of community contacts and the 

Stockwell Community Trust. Several individuals and young volunteers were interviewed at ‘The

Trust’. This included contact with many more and a privileged week, spent at the Trust. There 

were numerous opportunities for exchange with residents, volunteers, centre users and 

visitors.

Other participants were interviewed in cafes or other suitable ‘public’ spaces. A total of 8 

interviews took place. All but one of these were recorded, then transcribed and units of 

meaning were extracted as laid out in what follows. 

All were read and/or provided with an informed consent statement (attached), most signed 

these, in some cases verbal consent was given and recorded. In the case of one very high 

functioning and capable autistic teenager, her mother was present (a very supportive 

volunteer at ‘The Trust) and other volunteer staff were also around, Mum giving consent. One 

individual ‘B’, 17 years old, with major trust and other issues, engaged very well with an 

interview, but was not comfortable with it being recorded in this case extensive notes were 

taken at the time (2 meetings) and afterwards.

 In several cases, arrangements to meet were made, and the individuals concerned failed to 

turn up, or rearranged at the last minute. The worst of these involved 4  attempts, and as 

already noted, more or less continuous presence at ‘The Trust’ was required over 3 or 4 days 

to succeed there. Several individuals agreed to take part, but were subsequently impossible to 

reach again, or did not respond to messages and texts.

All were interviewed on the understanding that their anonymity would be guaranteed, and 

that would be carried forward in terms of reporting. Individuals named earlier all indicated 

their willingness to be acknowledged as a part of this.

A total of 8 individuals (B, J, Ja, Ya, VR, NC, CR and KF) were interviewed in depth, using the 

focus group guideline questions as a framework for semi structured interviews. There were a 

range of age groups 13-29 yrs, all were considered ‘disengaged’ or had something to offer with

regards to the lived experience of ‘dis-advantaged’, ‘dis-engaged’ or so called ‘marginal’ young 

people in London, and Lambeth in particular. Several had much to offer in terms on an 

understanding of the gang culture, single parent families, role models and the family, 

community, belonging and support (or lack of) dynamics, and economic or difference dynamics

that affect them. All under 18 year olds involved were contacted via responsible adult carers or

parents.



Emergent themes 

Voice, pressure, ‘Youth’, indifference and hopelessness,  schools, estates, criminality, money, 

work, opportunity, experience, choice, value, power, difference ,discrimination, change, 

renewal and ‘gentrification’ and other inclusion/exclusion dynamics. Other key areas and 

themes that were a constant were, technology, community space and facilities, access, 

loneliness/contact, social media, mental health, anger and other emotional issues, 

relationships, parenting, families and children, safety, space to play, learn, grow and 

experience, neighbours, trust , space, time and ‘communities’. Several were keen to point out 

that it takes everybody – not just youth- to engage with and solve problems that are ‘societal’ 

and involve totalities.

One interviewee, with connections to ‘traveller’ communities, was also able to shed light on 

separation and inclusion/exclusion dynamics experienced there.

Julie Fawcett, manager at the Community Trust, is embedded in the local community. She was 

instrumental in the 1990s in beginning the work that led to the foundation of the Stockwell 

Park Community Trust. She’s a local mother, she and her children have experienced the worst 

of the difficulties that the infamous crime and gang ridden Stockwell Park Estate had to offer. 

Julie was one of a small group that began confronting the local gang elements and drug 

dealers, eventually succeeding in moving them off the estate, and laying the ground work for 

the rebuilding of the Estate community. For Julie and the Trust “it’s about everyone”, “it’s not 

just about youth, it’s about families, positive role models, parents and the messages that kids 

get from what they see, what they experience” . Referring to a violent incident that took place 

during one of the interview sessions Julie said “ you should write about that, it’s always the 

ones brought up by single mums (from broken abusive relationships), they hit, it’s what they 

do, when told off by an older male” – a 12 year old had lashed out at an older man who had 

rebuked him and had to be restrained by centre staff “we held him, we had to”. She also 

added, with regard to their overall approach, “it’s about whole communities, caring and 

supporting and never ever judging” the thing no one’s been prepared to accept is that “ “we 

put our most vulnerable people out front, and it works”, you’re supposed to get security guards

and cctv, and get rid of anyone with problems, but that sets up an exclusive and 

confrontational dynamic, that’s not community, that’s not the way to approach difficulty…we 

support and help the vulnerable..”

Focus Groups:

As already indicated, initial attempts were made to set up 2 or 3 different focus groups, in 

different estates/areas. This was in part to take into account spatial safety concerns for young 

people, relating to ‘gang’ and ‘postcode war’ issues affecting their safety in areas that are not 

‘their own’. This was a significant concern for all, and especially male interviewees and Focus 

Group (FG) participants.



This entailed, in all cases, numerous ‘face to face’ visits to places involved in three locations: 

Kennington (Black Prince Trust – BPT, Fight4Change and Alford House), Stockwell (Stockwell 

Community Trust Centre on the Stockwell Park Estate) and Angel Town in Brixton (The Marcus 

Lipton Centre – MLC – in the centre of the ‘Angel Town’ and ‘Loughborough’ estates).

As engagement difficulties emerged, Interviews were pursued instead in 

Stockwell/Kennington/Brixton, and one focus group was arranged and took place at the 

Marcus Lipton Centre. This took place between 1800/1830 and 2100 approximately on Friday 

6th July. 

The MLC focus group was organised with the assistance of the MLC manager, Ira Campbell. 

The focus group was run by Greg Holloway and Trevor A. Toussaint, from Arcola research. Also 

present were two young assistant youth workers, part of the partnership that the MLC have 

with the Fulham FC community programme. The focus group took place in very hot weather, in

a room at the MLC, that was sweltering and somewhat cramped for those involved. There 

were 9 young men/boys from the locality, aged between 10 and 14 yrs. All were local Angel 

Town Estate resident and MLC users. All were black British youngsters, variously engaged with 

local schools, life on the estate and in Brixton. 

The Focus group involved a brief introductory, naming round, followed by an introduction to 

the KEYSTONE programme, informed consent and privacy statement (all were under 16, so 

consent was given by youth workers/centre staff), we were not permitted to take pictures 

showing faces due to the age of the participants and lack of parental consent. A group photo 

was taken of the participants, facing a wall with their backs to the camera! The KEYSTONE 

presentation was also shown, using a laptop –as no other AV facilities were available in the 

space provided. 

Wording has been a consistent issue whilst presenting material for this programme. The use of

words such as ‘dis advantaged’, ‘marginal’, ‘disengaged’ has been avoided as much as possible.

The use of wording relating to ‘lablets’, ‘labs’ has also been problematic; “I ain’t nobody’s lab 

rat”. For many of the young people that have been involved in both this focus group and other 

interviews, the terms ‘social innovation’ and ‘social entrepreneurship’ have required 

translation and explanation, and have also been explained or redefined in more practical 

language (relating them to community actions, projects and enterprises).

This was a fairly chaotic group meeting, however the youngsters engaged fully and willingly for

nearly two hours. Pizza was delivered about half way through, and one young man asked; “if 

we get involved in KEYSTONE, will there be Pizza every time?”. It was interesting that these 

fresh Italian pizzas seemed to be a new experience for these lads – “is it stuffed crust?” 

referring to high street chain pizza outlets – the extent of their Pizza experience, being Pizza 

Hut. 

A number of key themes arose, from this session. Due to their age, school was a major focus. 

Being “picked on” by teachers and staff, was mentioned by one individual. This may be a 

reference to expectations and behaviours that represent ‘Brixton street’ and estate culture, 

and the way this is targeted at school. It may also be reference to perceived ‘discriminatory’ 

colour/race bias in authority figures at school. It was difficult to drill down deep, with any of 



what was coming up, due to the boisterous, challenging, but very enthusiastic engagement by 

the group. Key quotes, themes and observations have been added from this session to the 

overall observations, themes and statements that form the bulk of the data in the tables 

below. 

Other key areas that were mentioned included: Gang culture and safety issues, though it is 

generally considered to be safer both on the estate and travelling to other areas, than it was. 

Football and sport were key interests for several of the lads, they did however have very 

strong self awareness, and back up plans in some cases, where football hopes were at the fore,

engineering, drama and other subjects/training was in place or being pursued “as back up”. 

One younger lad asked pointedly about the impact of a particular computer game – possibly 

Fortnite? – but was not prepared to be drawn/uncomfortable when asked if it he thought it 

was an issue “ nah, I was only asking a question”.

‘Blacks’ – unmarked, gang clothing, and standard Brixton youth wear – black hoodies, low 

slung trousers etc. – were referenced, and assumptions, associations, and being targeted by 

security personnel and the police, mentioned. Angel Town in particular, Lambeth estates in 

general and Brixton Town Centre are all very heavily cctv monitored. This surveillance culture 

is particularly evident in Angel Town. It is also a feature of their school lives. Another individual

who has had the opportunity to travel through his participation in football, commented on the 

‘widening of his experience’ and being struck by the relative tranquillity and safety of other 

parts of the country. Trouble at school, anger issues, volatility, weapons and school exclusions 

– and the lessons learned in the process were also key themes.

On several previous visits to the centre, small groups of post school age teens were in the 

centre, all amicably and peacefully engaged with each other and the world cup television 

coverage. In the evenings, especially on Friday’s the ‘club’ is very busy, with a wide range of 

teens engaged in social activity, pool, sports and fitness activities. On the night of our focus 

group a group of ‘younger centre users’ – “the little ones” , had gone off with Youth Worker 

Jonathan, on one of the several eye opening and ‘world view’ enlarging  trips, visits and 

outings that Ira and Jonathan, plan and carry out to enlarge their world view and widen social 

skills and participation.

On one of my previous afternoon visits to the centre, I met Jonathan (youth worker) outside 

the centre and talked with him, as he nervously eyed the two police vans under the block 

opposite as 10 or so police ‘talked to’ or ‘detained’ a small group (3 or 4) of local youths; “I’m 

just watching out for our lads, they can get a bit volatile sometimes (with the police)”. Whilst 

generally cynical of ‘programmes’ and short term ‘action-research pilots’, Jonathan stated that 

he considered that “that this one I’m interested in, it seems to have potential”.

An article run by the London Evening Standard on Angell Town in 2015 is surprisingly accurate 

in its portrayal of Angell Town and the serious issues experienced by those living there  

(https://www.standard.co.uk/news/london/special-investigation-the-standard-launches-a-

hardhitting-series-on-life-on-notorious-brixton-a2956876.html).  The crime rate and issues 

have improved somewhat since then, but much of the underlying issues and situations, remain

pertinent today. Both Trevor Toussaint and I are local residents and Trevor in particular and 

myself to a different degree are embedded within the various ‘communities’ that have made 



Brixton what it is historically. Trevor in particular, is a ‘Brixton boy made good’ and a respected 

member of this vibrant yet troubled community in flux. Interestingly for us both the MLC 

involvement has been something of a trip down memory lane, as we were both separately 

involved in 1980s youth inclusion and drama projects, working with Ken Breinburg and 

Louverture Theatre, and it’s work with local talent and works by Caribbean playwrights using 

the Marcus Lipton Centre as it’s rehearsal base!

 Trevor Toussaint summarised this focus group as follows:

 “FOCUS GROUP 06.07.18 (Brief summary):

PRESENT:  9 young men. Facilitator (Greg Holloway), Observer/Assistant (Trevor A. Toussaint), 

2 additional younger youth workers (MLC/Fulham FC).

AGE RANGE: 10 - 14.

A lively & spirited group, very young, so the sense of engagement could be viewed as 

challenging/fractured. In actuality, engagement, in the most part, was forthcoming as they felt

'free' to be THEMSELVES and express their views in their OWN voice.

Not surprisingly (for this age group) the themes that came up at first was around school, 

Gangs, Anger... 

One young man (14) reflected on how when he transitioned from primary to secondary school 

he felt there was a shift in his attitude with respect to how his anger manifested itself. In 

primary school he'd "throw chairs, shout and walk out of class" he felt more involved in 

secondary school and lost his temper less.

Another young man (14) also felt that his present school helped him to calm down as his 

previous secondary school had given up on him he was headed for a unit ( school for 'difficult' 

children ) after stabbing a young woman in the shoulder... he didn't want to elaborate.... this 

was brought up by another participant....he was given a reprieve and found himself at his 

present school which he says he's thriving at. 

There was talk about Gangs, there was a feeling that the Gang lifestyle was not as prevalent as

it once was. Being in Blacks (gang dress without colours) wasn't as stigmatised as it once was, 

said one young man (13) he felt it was safer to enter other areas of Brixton than it used to be 

There were three young men for whom football played a significant part in their lives. One of 

theses (14) who is on the books/Academy of a major football club said that he enjoyed 

travelling to other parts of the country and abroad to play football. "It's a lot calmer in other 

places"

One of them (14) said he'd taken a step back from football and found out he had an interest is 

Engineering "as a backup"

The final young man of the football trio (13) had developed a love of drama.. and was also 

taking a step back from football.

One young man (12) spoke passionately about how he felt Keystone could support young 

people... "helping to set up a charity for us to help homeless people in the area"

Another equally as passionate (14) wanted workshops to help him "control my anger" "learn to



be confident".

Anger management seemed to loom large in their lives. 

One other (13) said that his stepdad was setting up a nursery for pre-schools and he wanted to 

help him. 

In conclusion, although young, this focus group had clear ideas about their lives. Given more 

preparation and less distractions I'm convinced that we would have been privy to a deeper 

insight of their lives. However, with the constraints that presented themselves I believe we 

achieved a useful analysis.” Trevor A Toussaint.

Emergent themes: safety, crime, gangs, appearance, discrimination, behaviour, anger, school 

exclusion, weapons, opportunities, support, self-awareness, sport, charity, back up plans, 

helping others, opportunity, experience and widening world view, gaming(pc) vs. real world.

The MLC - manager Ira Campbell:

Another particularly interesting result of this session, which in reality lasted a little over an 

hour and half of actual FG engagement, was the subsequent hour spent with Ira Campbell, 

discussing engagement issues, what really works with hard to reach groups in general, and 

Angell Town Youth in particular. Much like Julie at the Stockwell Community Trust, Ira starts 

out by pointing out: “I’m not a youth worker”. “I’m someone that people realised, young 

people, and people with difficulties and trust issues will talk to”. As the Stockwell Community 

Trust aslo say: “it takes everyone”,  “I have parents (describing an extreme and difficult and 

abusive situation that a local resident – a struggling single mother – had come to him with, 

involving her teenage son) and other parts of the community coming down here to talk, or for 

advice”, “ it’s not just the youngsters”. “it’s about the whole community”

Ira was picked up/noticed as someone that young offenders (sexual offences) would talk to 

whilst working with them in a sports facility, in a serious offences penal unit, individuals that 

had refused to talk at all with psychologists or other professionals and therapists. From there 

he went on to work with the young people in Angell Town, at the Marcus Lipton Centre, 

becoming the centre manager.

“It was the home of London’s most notorious Gang – the Gas gang – When I first came here”. 

“We listen; they need empathy, and non-judgemental guidance”, “a safe place where they can,

play and grow and make mistakes”. “slowly, slowly, it’s made a difference”. “We challenge bad

behaviours, and encourage ‘growth and personal development’”. “Healthy boundaries”, “but 

these kids need people they can trust, that empathise and understand the issues, people that 

they can relate to, and that speak their language, they need positive and reliable role models, 

real people, people like them. I tell them my hero’s the guy who goes to work all week and 

feeds his family” “We take them on trips that challenge and enlarge their world view and social

skills”. “I’ve realised a lot of it’s about power” This was a comment relating to an extreme 

event, but it was also discussed as an issue with ‘authority figures’, ‘programmes’, institutions 

and opportunities. People with trust and disadvantage issues need to be met on equal ground. 

“Once engaged, you have to follow through, show some consistency, they’re touched, it means 

something to them if you remember something they told you a while ago, if you ask them 

‘how’s that xxx situation going’? It means something to kids, especially when no one else 

seems to care”…“They need to know somebody cares”. “…for some though, it never seems to 

make a difference, they have to come up against consequences” “I grew up with a saying: 



‘what you don’t hear, you gonna feel’”.  “You can’t just dangle incentives either; they’ve got to 

learn that you’ve got to work to get what you want”.

Analysis and Reporting

Recorded material has been transcribed and or field notes analysed as per KEYSTONE 

guidelines. Both a classical phenomenological analysis and clustering approach has been 

followed and an ‘ex ante element’ included. Initially the material was considered in its totality, 

and emergent themes extracted. Some of these have then been added to the template below, 

where the broad framework was not sufficient. 

Content Analysis Coding Frame

Theme Construct Code/Descriptor/Example

Life Politics Life-world We’ve got no voice. I don’t 

believe anyone will listen or 

do anything If I went and said 

there’s…

Cynicism. Distrust. Being let 

down.

Without the proper guidance 

and choices you could end up 

anywhere. Not necessarily 

somewhere constructive.

I don’t know – I doubt that 

they would listen. I don’t feel 

like I could make a difference.

Temporality Young kids not listened to or 

heard. Adults take the credit. 

School age kids are where it 

all starts. Others point to 

family life and ‘home’ 

experience in early life as 

formative. I don’t want my 

kids growing up around here.

Spatiality We’re moved on or targeted. 

We can’t gather. They want us

to disappear.

They don’t want us 

here/there. 

Hyde parks a good place for 



young people to gather, meet.

You’ve got to be careful you 

don’t bump into other groups.

A space where a healthy 

community can grow – like a 

garden.

Embodiment Low self-esteem, avoidance – 

slipping out of sight.

I identification with damage, 

powerlessness. Cynicism, 

depression. Anger.

Drill music – if you know them

they’re not like that they’re 

not doing those things – the 

crime figures don’t add up.

Inter-subjectivity Youth parliaments, forums – 

they’re for a particular type of

person, they’re not 

representative.

No one actually helps you. 

They don’t want to know.

There’s a general problem  

with people engaging, 

everyone’s doing their thing, 

no one’s talking to each other

Brixton’s at its best when 

there’s something fun and 

resourceful to distract 

everybody (Brixton Splash 

reference).

Change people’s mind sets. 

Anchoring/messaging.

Everybody concentrates on 

education – education is not 

life. We’re not teaching our 

children to think, create, 

explore.

Get them to respect us.

I don’t think it’s a problem 

that they’re teaching the rich 

kids to be the bosses – I do 

think it’s a problem that 



they’re not teaching that to 

poor kids too.

Theme Construct Code/Descriptor/Example

Life Problematics Life-world They want experience, how 

do you get experience? My 

life in general is shit – nothing 

good, just getting faded. Out 

of touch and on the run. I 

avoid the jobcentre – stigma, 

demeaning, pressure. There’s 

a culture of not just absent 

fathers, they seem to be 

amused by watching the 

mothers struggle/fail.

Everything starts with your 

parents. 

They were so angry with the 

women – it’s the government 

– and them not paying their 

CSA (proposal to take 

licences/passports from 

fathers failing to support 

kids).

I get a bit from my mum and 

Nan, nothing really. Do a bit 

of casual work, I’ve got no 

CSCS (site work certification).

I’ve got young kids, I’m trying 

to change my life, study, 

grow. I’ve got no support and 

no time, just pressures.

Temporality I was 13 when I became gang 

affiliated. You need to get to 

the kids in school. It all starts 

in school. I’m the mother of a 

black son and I’m terrified. 

He’s only 7. I spend half my 

life trying to get into field 

clubs, build relationships with 

the ‘right’ parents, without 

taking the street smart, the 

working class out of him, and 

widen his opportunities, social

skills. It’s a hard nut to crack 

(class). Most of my friends are



single mothers. The ones not 

doing so well are the ones 

that let them: ‘do what you 

want’.

Any violence and you’re 

excluded. It doesn’t matter 

how well you’re doing 

academically.

A lot of people living round 

here are surviving; they don’t 

know what’s happening in a 

week or a month.

Spatiality IT’s what they see, what’s 

around them. My kids have 

seen some one shot, gang 

wars on the estate.

I don’t socialize on the estate, 

it’s not safe, I don’t want no 

problems.

Pushed aside from the centre,

yeah it does piss me off – it’s 

all the yuppies and nobody 

cares.

Regeneration’s amplifying 

divides – if you’re not loaded 

you’re nothing.

There’s nowhere for us. I feel 

unwelcome. Targeted by the 

police, security guards. 

Outside my area I’m a target. 

Anything could happen. They 

don’t get it – I can’t go there.

I don’t see why I had to move 

and he gets to stay (abusive 

relationship). I have to travel 

2 hours to my 

network/friends 

(volunteering). I don’t know 

anyone where they put me.

Brixton splash, the country, 

talking to people in the 

market. They’ve cancelled 

Splash – it was great, 

everyone having a good time.



If we gather were moved on 

or arrested. There’s nowhere 

and nothing for us.

Embodiment It’s not as much of a problem 

wearing ‘blacks’. 

The area’s safer than it was.

They find out where you’re 

from…it’s going to be bad.

Skin colour. 

You’ve got to carry to be able 

to protect yourself 

Inter-subjectivity Trust isn’t part of my psyche.

Home is one place, social life 

another, support network 

somewhere else.

There’s nothing for me there, 

I close my door and keep 

myself private – I don’t want 

to get involved with the 

trouble.

I come here, this is ‘home’, 

my support. There’s always 

someone to talk to. Stuff to 

do.

Theme Construct Code/Descriptor/Example

Solutions Life-world Power/voice – you should be 

asking how can we help you 

find a voice?

Be our voice – or help us find 

our voice.

Not everyone’s good at this or

that, some just want to be a 

part - you have to help them 

find their qualities, allow 

them space and time to 

develop.

Temporality Space and time to learn, 

experiment grow.

You’ve got to target young.

Spatiality Making life changing 



experience accessible (scuba 

diving, it was a new world). 

Enlarging world view, 

networks, social skills, 

experiences. 

Travelling with football, it’s let

me see other places. It’s more

peaceful there, safer.

Embodiment It’s important to understand 

body language, engage 

without making them feel 

uncomfortable. 

Immersive engaging. 

Something for everyone. Not 

everyone’s a public speaker. 

Needs to be real, engaging, 

clearly of benefit, fun and 

interesting. Real places, not 

just online. Engineering? 

Drama? Media? Promotion? 

Business? Sport. Adventure. 

Fun. Events...

Football – I made all my 

friends on that football pitch 

just there.

Football I’ve got a chance, 

engineering for back up.

Inter-subjectivity Simple friendship – no 

pressure. You can hang out 

with *** have a laugh, you 

can’t be around him and not 

be touched, really cares. 

Spaces, contacts, 

opportunities, a safe place to 

grow and find out who I am, 

what I want, how to get there.

Fun. People you can trust, 

that relate, understand.

It gives me satisfaction to see 

other people happy – id like it 

to be contagious, but it’s 

obviously not.



Just understanding really, no 

judgement. Someone to lean, 

and I know that it’s not going 

to go nowhere, and you’re not

going to think different of me.

Theme Construct Code/Descriptor/Example

KEYSTONE Implications Life-world Young people have loads of 

energy, it needs to be guided, 

there has to be outlets, or 

else it all gets destructive. We 

need entertainments, events, 

things to do that build 

connections, community and 

friendships.

Some people have no one to 

show them the way – I was 

the eldest – that’s pressure.

 We eat together and start a 

conversation..

It all comes down to family/ 

relationships.

It starts at school.

For me it was about not being 

different, trying to fit in, the 

right gear etc. Bit of attitude.

It’s a knife edge – 

respect/attitude. Reputation.

It really matters to kids.

Belong somewhere – Yeah!

A sense of belonging – that’s 

why I like this place.

People aren’t going to 

talk/engage for no reason. It 

needs to be clearly beneficial, 

there needs to be something 

coming out of it.

I feel like personal growth is a 

big thing.

Being a young parent – oh my 

god, so hard.

It’s a good idea BUT you’ve 



got to target young.

Temporality You need to walk in the door 

and feel welcome. It’s okay to 

be creative. Kids need space 

and time to grow, discover, 

play, have fun, find out who 

you are, what you want..

Spatiality There need to be safe places, 

areas where I feel welcome. 

Areas, places that I feel 

welcome.  Theres no 

community centres any more,

you cant hang out in Brixton, 

you’ll be moved on – they 

want us to disappear.

 Make it accessible really.

You need the right people and

the right place.

If there was space for young 

people to find out what they 

really want to do. Maybe even

setting up a plan to start your 

own business – who’s to say 

you can’t. 

It’s easy for the better off 

kids, they’ve got the ipad, the 

clothes to sell – but it needs 

to be seen as doable.

Embodiment Self-esteem, attitude, anger. 

Anxiety, fear. We wear it. We 

are it. ‘Blacks’ (gang clothing) 

not as looked down on.

Boys really have to go through

it, experience it for 

themselves before they 

mature. I’m glad I’ve got girls!

You don’t need education to 

have common sense.

Privilege vs. attitude

Widening world views, 

networks, social skills, classes.



For kids with no 

encouragement it must be 

really hard. You go and do 

something, and you feel like 

they don’t want you there. It’s

another knock. They need to 

hear that ‘you deserve to be 

here’, no one’s ever told them

that.

Inter-subjectivity If it’s going to have legs, it 

takes time. It’s got to be the 

kids from the get go, social 

media, promotion, events 

they do it or are involved from

the start.

Engagement can be fleeting – 

you have to be reliable, keep 

that engagement.

I’d like to set up a charity to 

help the homeless.

She’d like to go into schools 

and talk about sexual assault.

Listen, not dismiss, empower 

– get a voice. Support. Has to 

create the belief that you 

belong.

Once you get young people 

engaged – you have to show 

them how it’s applicable to 

life.

NEW THEMES

Communities/Families/

Home/Belonging

Problematics Always let down. 

4 kids, my mum’s a carer for 

my disabled brother. She 

didn’t have time. 

They didn’t have time.

Made to feel unwelcome.

As a women, a young mother 

– not a lot of support in the 

community.

Abuser allowed to remain, but

we were pushed out.



You can’t discipline your 

children.

Parents don’t have time; 

they’re too busy with work.

Solutions Mentors. Role models. Trust. 

Honesty. Boundaries. 

Challenging. Identification.

My main thing is this place, I 

volunteer here, and this is 

‘home’.

She knows when to be strong 

and when to be kind. I want 

people like that. I don’t like 

two faced people. 

Life – I don’t think about it 

really. You know what’s right 

– do what’s right.

I had the best Dad ever.

I come from a really 

supportive family, I 

understand the not having 

thing/no money, but I’ve got 

support. It must be really hard

for those without that.

Life Skills Problem No one teaches you. There 

are no lessons on it. Education

all about exams, that’s not 

life. Loads a people don’t have

the skills to build CV’s. I don’t 

know what’s out there, what 

the choices are. Taxes, 

money, debt, and housing – 

how do you cope?

Lots of young people would 

like to be their own boss. 

They don’t know how. Sure 

it’s hard, but it needs to be 

seen as doable.

Solution Workshops, experiments, an 

opportunity, space and time 

to find out who I am, what I 

want, what my qualities are.

People and places to go for 



advice and help

Safety/crminality Problem I was 13 when I became gang 

affiliated.

It’s mostly guys on the streets,

boys getting into trouble.

The people that pick you up 

when you’re 13 are the older 

gang members, they 

remember what it’s like, 

identify with needing money; 

‘you’ve just got to take 

this  ...there... .’

If you’re gonna be a criminal, 

be a better one. Stop shitting 

on your mother’s doorstep. 

You’re selling crack to my dad,

how do you think that makes 

me feel?

Puff/smoking, it’s a 

connection.

There’s a general 

tension/anxiety around safety

issues. It’s worse for young 

men.

Even if you’re not involved, 

and people hear you’re from 

there, you’re a target. A lot of 

schools don’t understand this.

Joy riding, nicking mopeds – 

it’ a laugh, you do it to 

impress your mates.

They don’t get it – I can’t go 

there. There are kids of 13 

carrying weapons selling 

drugs. You’re a target, 

anything can happen.

You’ve got to carry 

something, it’s not safe. 

It’s the young children looking

up to the older children – 

thinking this is cool.

Having a young person saying 

‘I don’t care if I get life, I’m 



gonna take his life’. I think it’s 

silly.

They do it to impress, get 

girls, and get money.

They look up to the older 

ones, think it’s cool.

Anxiety, always looking over 

your shoulder.

They’re like dogs – it’s a game 

to them. If you don’t go with 

the flow, you can be dead, 

through no fault of your own. 

You’re a target. They don’t 

care.

I tried selling drugs, the root 

problem is poverty, and not 

enough opportunities for 

young people to make money.

Solution I’m moving away from that, 

not letting that be who I am, if

that makes sense.

Try to get the kids to use their

spare time for something 

good, give them something to 

do. Support development, 

start conversations.

Address root causes: Families,

poverty, broken families, 

relationship dysfunction - 

opportunities for poorer 

young people. Mentors, 

support, role models. Real 

people, people we can relate 

to and communicate with, 

that understand. Do stuff that 

brings people together.

People like us – role models – 

‘Big Nasty’ he’s from Brixton, 

he’s got his own TV show.

Interests, action, sport, art, 

drama, places to go things to 

do. If kids spend long enough 

isolated in their bedrooms, all 

that energy’s got to go 



somewhere – you get bored, 

angry.

We took them out of their 

environment, somewhere 

completely different, started a

conversation, the girls 

confronted them – grown 

men cried.

…within a month they’d 

moved it off the estate.

Opportunity 

(interest/money/work/choic

e)

Problem I tried selling drugs. There are 

few opportunities for young 

people to make money. You 

have to take anything, do 

anything – not necessarily 

what good for you. Its 

pressure. Schools are no good

at it, they’re too focussed on 

exams. How do I know what’s 

out there, what I could do. 

You don’t know what you 

don’t know.  

I like photography but I don’t 

see money in it.

Solution There’s a lot of talent and 

energy. People need help 

finding their qualities. They 

need advice. A lot of young 

people would like to be their 

own boss. You have to be a 

wheeler dealer to get any 

come up. They need to be 

shown how, sure it’s hard but 

doable.

Taxes, funding, self-

employment. Workshops 

advice; ‘this how I did it.’

I really like acting it makes you

open up.

I’d write/perform lyrics (rap), 

express things, let stuff out 

you couldn’t talk about. Lots 

of people identified. I was 

saying what people were 



feeling.

Brixton Splash – everyone was

united.

Mental and Emotional health Problem There shouldn’t be so much 

pressure.

Self-esteem is a really big 

issue.

Anger, fear, anxiety, hatred. 

Self-worth

Gigs/shows – free drinks, 

drugs.

Hopelessness, depression, 

Isolation, anxiety. Self-harm

Pressure.

It’s hard to make mental 

health sexy

Solution It’s about feeling that you 

deserve – being secure in 

yourself.

I need to work on my anger.

Things to make you laugh, 

how to turn things around, 

how to cope.

It’s the people around you – 

you have to give each other a 

lift over the wall.

The music industry’s 

beginning to catch on. It 

needs to be 

embedded/interwoven – 

what are the pitfalls, what 

happens, where do you go, 

what do you do if it goes 

wrong.

Relationships, growth. Problem Boys and girls – they used to 

be just children; now it’s an 

adversarial relationship. 

They do what they know, 

what they see.

People feel they don’t have a 

choice.



Solution I have a plan, and a backup.

It all comes back to who you 

are as a person.

Relationships? Communities? 

Happiness? Doing things you 

want to – understanding and 

knowing that.

What’s healthy? What works?

How do you change the 

pattern? New experiences, 

finding out what works. How 

you can bring about change. 

Learn.

Time and space to 

experiment. Grow, 

Real world vs. online/media Problem It’s all pixels nowadays – it’s 

awful.

I think it’s lazy that we’re 

expected to go online

I’m not made for this era – its 

constant pressure

Social medias a big thing – if 

its not right for your children, 

how can it be right for you?

Solution There needs to be face to face

stuff- you don’t really know 

what’s going on with 

Instagram.

Look at it being the kids from 

the get go – social media, 

events, promo…

Identity, Image, masks Problem People with problems are 

creating a second image 

online. They relate to each 

other’s problems like self-

harm and talk it round in 

circles. Nobody’s getting any 

better.

I don’t like two faced people.

It’s what they’re seeing, what 

they’re hearing it’s everything

really.



Solution Support. Real world stuff, real 

people, distractions. Fun, 

things to do. New friends.

Some of our interviewees were cynical or uncertain about KEYSTONE. The majority (more than 

half) thought the idea good or ‘brilliant’ as presented. “Tell me about it when it starts – I’ll be 

there”.



KEYSTONE IO1: KEYSTONE Programme Infrastructure and 

Support

WP1: Lifeworld Analysis

- Report for Public Policies and interventions for excluded young people 

- Focus Group Country Report

Annex V - Country Report: ITALY 
Borgorete

This document includes two sections:

1. Country Report for Public Policies and intervention for excluded young people

2. Focus Group Country Report for Lifeworld Analysis



Theme 1: Public Policies for excluded young people

1.1 What are the public policies targeted to address youth in exclusion situation? 

In Italy, in the last decade, there were no national policies addressed at young people, except 
for the Youth Plans carried out by the Regional MAs in the 2007-2013 Programming Period. The
NOP YEI was officially launched on 1 May 2014 as the Youth Guarantee Implementation Plan 
(YGIP) and was approved in its final version by the European Commission on July 11. It has 
become a framework under which to redesign a set of strategies to improve both workforce 
qualification and access to the labour market, not only aimed at young people but for all 
recipients of labour market policies.
New policies designed, implemented or approved in the framework of the Youth Guarantee 
The following pages refer to an in depth analysis of the ALMP addressed towards young people
and funded by the NOP YEI. As discussed in Chapter 2, in spite of having carried out numerous 
projects for different age groups in the last decade, in particular in the 2007–2013 ESF 
programming period, Italy has not yet adopted a systematic plan of intervention aimed 
specifically at young people. The YG, if observed from this perspective, has become a 
framework within which a set of strategies may be redesigned and implemented in order to 
improve both the qualifications and the access of young people to the labour market. The YG in
Italy aims at: 
• improving the quality of the matching between supply and demand of labour for young 
people, aged 15–29 years, facilitating the labour market re-entry of a substantial number of 
them;
• developing more effective personalized services;
• achieving a more efficient use of resources based on the standardization of costs and the 
performance of PES;
• supporting a clearer picture of the governance of the different interventions (central 
government - regions and other stakeholders);
• building a more adequate system of information gathering and evaluation of policy 
outcomes. The Programme is not only directed at young people in the 15–24 age group but to 
those aged 15–29 years to take into account the peculiar nature of the NEETs phenomenon in 
Italy.
Some policies intended to promote social inclusion have had unintended, counterproductive 
consequences, reinforcing rather than reducing social
exclusion, and imposing negatively stereotyped identities on some young people.
Common factors appear to be: a failure to involve disadvantaged youth in devising and revising 
policies for inclusion; insufficient attention to empowering excluded youth; and individualised 
responses inappropriate for tackling forms of exclusion that are systematised and/or structural.
Social exclusion is the consequence of a political economy in which some groups secure 
privilege and exert power at the expense of others, however unwittingly, and policy attention 
needs to be directed to mitigating such practices (e.g. institutional racism).
Longer-term, holistic initiatives, which account for the complex and lengthy transitions required
by the most vulnerable young people, are more helpful than expectations of rapid results. 
Critical to such interventions are the quality of young people’s relationships with practitioners, 
and the credibility and relevance of what is on offer to them through systems of personal 
support, social provision, and education, training and employment. Respecting young people’s 
confidentiality, and avoiding stigmatisation, are also crucial to establishing this trust.
Multi-agency strategies for social inclusion may be more effective than single agency initiatives.
Early evidence from such approaches suggest that they offer a more holistic response to young 
people’s needs, and maximise the effective use of local resources and the sharing of good 
practice. However, they require substantial time and funding, and champions at senior 



management level, to overcome inter-professional boundaries and ethical conflicts; ‘initiative 
fatigue’; the uncertainty of short-term funding; and user-dependency. While they often have a 
positive focus on developing local social capital, this should not be treated as a substitute for 
state funding to support disadvantaged young people.

Theme 2: Interventions for excluded young people

2.1 What examples can be found in this country of initiatives aimed at supporting the social

inclusion of young people that Keystone could learn from?

2.2 Brief descriptions of the interventions

2.1 What examples can be found in this country of initiatives aimed at supporting the social 

inclusion of young people that Keystone could learn from?

We are particularly interested in interventions that focus on: social innovation; increasing the 

civic participation of young people; getting young people involved in volunteering; community-

based interventions.

3.2 Provide descriptions of the interventions including

● intervention name and access details (e.g. website)

● intervention provider

● target groups

● year initiated

● operational status (ongoing; ended)

● intervention funder

● description of the intervention

● social inclusion objectives and expected outcomes

● results and any evaluations carried out

About interventions that focus on: social innovation, increasing the civic participation of young 

people; getting young people involved in volunteering; community-based interventions there 

are many examples to remember and mention in Italy.

For the sake of storytelling and a greater depth of information, we limit ourselves to describing 

below the initiatives relating to the Umbria region, home to the ABN Consortium.



So, taking up the research scheme, we report below a summary of the project interventions 

proposed by the Social Zones of the Umbria region.

About to the general framework of the intervention in the entire region of Umbria, now we talk

specifically about the intervention: "Young Ideas":

● Premise

● The path is designed to encourage a process of inclusion and social well-being in the 

development and personal growth of young people, so it was fundamental to stimulate the 

creative dimension and the capacity for innovation. Moreover, these stimuli also have a 

positive impact on personal potential, on the development of skills, on self-esteem, on the 

sense of community, on active citizenship and help the job search.

● Creativity and culture have been identified by the new EU Strategy for Youth as a key 

area of, action for the well-being of young people; this implies the experimentation of new 

technologies, the promotion of specific training in the cultural sector, skills on interculturality. 

These elements can stimulate partnership between cultural and creative sectors. In particular, 

the Manifesto for Creativity and Innovation in Europe shows that the future depends on the 

imagination and creativity of the peoples, so it is a necessary condition for young people to 

access culture.

● Aims

● General objective: the projects must bring young people closer to the cultural and 

artistic sectors and must enhance and promote the creativity and talents of young people in 

this field.

● Specific objectives:

● support for socio-cultural activities organized by youth associations / organizations, 

youth groups or municipal centers;

● support for the development of projects and interventions that allow easier access to 

cultural consumption of young people through agreements with operators in the world of 

cultural supply and in agreement with local authorities;

● support and promotion of cultural productions of young people through the 

implementation of specific initiatives, information actions and organization of spaces dedicated

to them;

● support and qualification of vocational training projects and initiatives in the field of 

artistic and cultural productions;

● support for projects in the cultural and artistic field that encourage the development of

professional paths and experiences;



● dissemination in the cultural and artistic sphere of the use of new multimedia 

technologies

● About the main interventions in the individual social areas of the Umbria region, the 

projects are:

SOCIAL AREA 1 (Città di Castello)

Project name: "QR code" and "Activate the network"

Project: "QR Code"

Aims:

• build a new tool to reorganize the information system of the historic centers of the 

area by adding to the traditional signage a system that uses the QR code readable by mobile 

phones, which represents an access door with different contents not included in traditional 

signage, thus creating a guide interactive, rich in insights.

Project: "Activate the network"

Aims:

• promotion of youth creativity as an essential dimension to foster personal 

development and growth, favoring the possibility of creating and using cultural activities and 

events;

• to reinforce the sense of belonging to the community by networking existing 

experiences, involving young second-generation immigrants and offering a working side to 

creative enterprises with the support of the table for youth entrepreneurship.

SOCIAL ZONE 2 (Perugia, Torgiano, Corciano)

Municipality of Perugia

Project name: "CREATIVE FORMS AND YOUTH CENTERS"

Aims:

● Support and incentives for social and cultural participation in the non-scholastic field, 

with non-formal education methodologies to encourage the construction of peer education 

projects

● Favoring local associations also through the deepening of the training of animators, 

leaders of youth associations and organizations, to intensify the forms of participation in city 

life also thanks to the implementation and management of specific activities



● Encourage youth planning through calls, support and partnerships on projects 

proposed and organized by young people in local, national and European.

Municipality of Torgiano

Project name: "2L youth space"

Aims:

 To improve the ability of young people to plan their future, enhancing active 

protagonism and starting from their interests, skills and attitudes

 Counteracting forms of family and socio-environmental distress, as well as preventing 

the spread of consumption of psychotropic substances and the emergence of 

conditions to promote abuse

 Promote and organize initiatives proposed by young people and / or realized for young 

people, promoting the exchange of experiences and projects

 Develop a culture of attention in the territory to the needs and problems of young 

people

The workshops concern: expression and image education, music, information desk, as well as 

moments of promotion of the activities carried out.

SOCIAL ZONE 3 (Assisi)

Project name: "Laboratories for creativity and participation: inventing, together with others, 

something new that is useful for everyone"

Aims:

 Promote and support youth creativity and the development of experiences of 

involvement and participation of young residents

 Support intra-group initiatives that connect public and private networks

 Finalize resources for projects for inclusive paths

 Support projects that address the social problems of the youth world

 Support projects that ensure design sustainability over time



 To privilege interventions aimed at favoring youth associations to promote social 

integration

SOCIAL AREA 4 (Marsciano – Todi)

Project name: "Art and creativity"

Aims:

 Fostering the creative dimension of young people and their capacity for innovation

 Promote the free expression of emerging artists and make it interact with proposals by 

established and important artists

 Facilitate youthful leadership

 Create moments and propose contents with a high artistic value

SOCIAL ZONE 5 (Panicale)

Project name: "zone 5: a dip in talent"

Aims:

 Stimulate the interest of young people in cultural and artistic activities to increase the 

talent and creativity of the new generations

 To rediscover to young people the sense of belonging to their territory, developing 

active citizenship also through the use of new technologies and with the support of 

territorial cultural activities.

SOCIAL AREA 7 (Gubbio)

Project name: "participate in art"

Aims:

• Support the creation of a network of events, events and projects that put the 

excellence of the zs7 municipalities on the web with the creation of a coordination and a single 

program of initiatives

SOCIAL AREA 8 (Foligno)

Project name: "ferments: young talents the culture of tomorrow"

Aims:



• Promote and support the creativity and cultural production of young people

• Create a competition for young bands or musicians that represents a coordinated 

action among the member municipalities

• Integrate existing territorial services with private social action and participation of 

formal and informal scholastic youth groups and not to produce broad participation and 

stimulate youth self-organization

SOCIAL AREA 9 (Spoleto)

Project name: "Territorial network of youth centers for creative experimentation"

Aims:

• Stimulate and implement what has been learned with direct experience to raise 

awareness of their potential and develop skills to self-realize through the comparison with 

others and the construction of activities in stimulating environments

• Promotion of sociality

• Valorisation of human resources

• Development of the solidarity system

• Strengthening of the training offer and opportunities

SOCIAL ZONE 10 (Terni)

Project name: "Creative paths: music, theater, dance, audiovisual and writing laboratories"

Aims:

• Strengthen the perspectives of Youth Centers by enriching the offer and types of 

activities

• Experimenting with new paths in services that already have an artistic vocation, even 

with advanced training courses towards possible career opportunities in the city and regional 

circuit

• Expanding the network system between the centers, the community and the services 

of the territory



• Promote the active participation of young people through opportunities, spaces and 

systems that guarantee individual and collective expressiveness and creativity

• Giving more visibility to CAGs through calls for tenders, posters and round tables

SOCIAL AREA 11 (Narni)

Project name: "Ancient crafts, young talents"

Aims:

• Experimenting with projects in the cultural and artistic field to promote professional 

paths

• Reinforce the objectives of the project area 1 with non-traditional methods

• To know the artistic formation, and relative territorial distribution, of young people, 

promoting their expressions

• Verify the propensity to self-entrepreneurship in the artistic and cultural sectors

SOCIAL AREA 12 (Orvieto)

Project name: "Officina del riuso"

Aims:

• Creation and launch in the territory of the Orvietan workshop of recycling and eco-

sustainable reuse of mixed production: carpentry, tailoring, toys, shopping bags, design-

creative, recycled objects, techniques of reuse to create jobs in favor of boys with various 

artistic and craft skills.

Still on the subject of the general framework of the intervention throughout Umbria, instead 

we move on to speak specifically of the intervention "Arti e Mestieri".

Premise
Umbria is a land rich in tradition, which has been preserved on a human scale and this has 
allowed the ancient traditions to survive. Specifically, Umbria is at the top of Italy in terms of 
quality of life: characterized by a social environment with a high degree of civilization, 
tolerance, involvement in the management of common problems. Less known, however, 
appears Umbria of vineyards, olive groves, forests and nature parks, small towns. Umbria 
boasts a great abundance of products due to the richness and variety of the land and the 
microclimates of the different areas. Even the activities of artistic crafts represent a unique 
feature of the regional territory handed down over the centuries.



Aims:

• General objective: to bring young people closer to the heritage of knowledge, skills and
creativity, encouraging them to consider it as a resource for the future, an opportunity for a 
possible career path.

Specific objectives:

1. promotion and knowledge of the arts and crafts of local tradition
2. creating opportunities to acquire skills related to this sector
3. activation of work experience in the sector
4. support for the development of companies and autonomous work activities.

ZONE PROJECTS

SOCIAL AREA 1 (Città di Castello)
Project name: "I know and undertake"
Aims:
• The training courses are designed to promote and learn traditional arts and crafts in an 
active way both with the use of the Bufalini Opera School structure and creating opportunities 
for direct exchange between companies and young people to complete specific skills, including 
any business internships. So courses need to create real opportunities in areas where there is 
actual demand
• To make young people protagonists in the study and knowledge determining learning 
processes through experience and knowledge-action, to offer training-information elements 
through the organization of specific courses, meetings-comparisons with local and regional 
realities, to create and develop networks of collaboration and systematic exchange, develop 
self-entrepreneurship youth;
• In the final phase the scope should create support for the development of companies 
and autonomous work activities born from the project.

SOCIAL ZONE 2 (Perugia, Torgiano, Corciano)
Municipality of Perugia
Project name: "Botteghe artE young - Creative workshops"
Aims:
• Involve through various methods (territorial collaborations, public notice and 
announcement) the young people of the territory interested in paths of approach to arts and 
crafts also of the local cultural tradition
• Facilitate the growth of a network of commercial / artistic / craft activities, starting 
from the involvement of young people in the territory (18-30 years)
• Focus the intervention in specific territorial areas responding to the territorial needs of 
the city

Municipality of Corciano
Project name: "Arte e Mestieri"
Aims:
• Stimulating and increasing the predisposition to work of young people enrolled in 
upper secondary schools (15-19 years)
• To increase the sense of civic participation and the productive processes of the 
territorial context
• Increase the transversal and technical skills of young citizens



SOCIAL ZONE 3 (Assisi)
Project name: "Young knowledge, ancient crafts"
Aims:
• Promote the rediscovery of traditional arts and crafts (crafts and agriculture)
• Reach out to young people by combining their creativity with traditional knowledge 
and skills, encouraging them to consider it an opportunity for a working future
• Promote paths of knowledge and learning of traditional local arts and crafts
• Create job opportunities for young residents of the zs3
• Facilitate intergenerational exchange to improve the visibility and promotion of 
company products

SOCIAL AREA 4 (Marsciano)
Project name: "Occupation and tradition"
Aims:
• Stimulating and increasing the predisposition to work of young people in the traditional
and artistic sectors of the Social Area
• To increase the sense of civic participation and the productive processes of the 
territorial context
• Increase the transversal and technical skills of young citizens
• Strengthening the attractiveness of traditional professions in artistic craftsmanship

SOCIAL ZONE 5 (Panicale)
Project name: "Young people meet tradition"
Aims:
• Reach out to young people to work and practice of traditional local arts, in particular 
the processing of wrought iron, embroidery of tulle, the practice of fishing and agriculture.
• To stimulate young people to re-appropriate their past traditions

SOCIAL AREA 7 (Gubbio)
Project name: "Innovating in tradition"
General objectives:
• Experimenting with training and refresher courses, through internships in local 
companies, to promote the potential employment of young people in the areas of local 
tradition and food and wine
• Bring young people closer to the heritage of knowledge and traditional local activities
• Stimulate young people to interpret the activities of the local tradition according to the 
key of innovation
• Experiment with skills training courses in traditional sectors
• Stimulate a natural solidarity between generations

SOCIAL AREA 8 (Foligno)
Project name: "efesto project: art and ingenuity at work"
Aims:
• Insertion into the artisan work of the younger generations
• Deepening the knowledge of young people compared to the possibility of realizing 
entrepreneurial ideas
• Orientation of young people on specific training opportunities in the sector



• Implement coordinated action on the territory and directed to specific subjects to be 
selected through evaluation of work and business projects to be launched in the annuity

SOCIAL AREA 9 (Spoleto)
Project name: "Back to the future"
Aims:
• Protection and rediscovery of ancient crafts to create job opportunities for young people
• Mapping of the old craft shops to involve the artisans
• Aggregation, formation, accompaniment of young people

SOCIAL ZONE 10 (Terni)
Project name: "CAG craft shops"
Aims:

• Rediscovery of craftsmanship
• Knowledge of specific working techniques and production paths
• Expressing your creativity and planning through work
• Experiment with the rhythms and the work context
• Indirect to a new cooperative and artisan entrepreneurship

SOCIAL AREA 11 (Narni)
Project name: "Young ancient knowledge of crafts"
Aims:

• To introduce young people living in the social area to 11 traditional arts and crafts 
through direct and participated modalities

• Promoting youth employment
• Research and territorial recognition to identify traditional arts and crafts and verify 

their employability
• Give the opportunity for professional training in a business context, post-training 

job opportunities

SOCIAL AREA 12 (Orvieto)
Project name: "Make the spot of your country"
Aims:

• Promote the knowledge of the arts and crafts of the local tradition characteristic of
the municipalities of the zs12 where there are the Youth Aggregation Centers 
(CAG)

• Create opportunities to experiment and acquire skills in the craft sector and local 
tradition and acquire skills related to the acquisition of audio-video techniques for 
the creation of a video promoting its territory

• Bringing young Italians and foreigners to the characteristic arts and crafts as an 
opportunity to discover skills and passions to be cultivated also as a function of a 
possible work commitment

Theme 1: Public Policies for excluded young people

Key Learning Points:

 Adequacy of legislation for various groups of vulnerable young people 



according to their specificities
 Review of legislation in line with the evolution of the socio-economic context
 Creation of the animateur/facilitator in the legislation to intervene in the 

integration process of the most vulnerable young people, mainly at the local 
level

Theme 2: Interventions for excluded young people

Key Learning Points:

 Reinforcing coordination among different projects to maximize the results
 Result evaluation is necessary to select and enhance the best interventions
 Encouragement of youth participation
 Community facilitators – young leaders from the territories that contribute

to social dynamic sustainability



KEYSTONE

Focus Group Country Report for Lifeworld Analysis

Overview and Purpose

The focus Group was organised in Perugia on May, 14th 2018 with the purpose to complete 

the Lifeworld Analysis with primary research, involving youth who may be considered "on the 

margins", mainly because of their ethnic, religious and/or migratory background. 

Outreach strategy: we promoted participation to the focus group through our network of 

youth centres (Centro Servizi Giovani, Informagiovani, CULT Community Hub, Civil Service 

network, University for Foreigners, Immigration Services).

There are three general critical points that we feel should be made as an introduction to the 

report:

1. We would like to stress that "community" may mean different things to different 

young people. For example, a community is not necessarily geographically defined. For

some of the youth who participated in our focus group discussion, their "communities"

are multiple: the community where they live, the community where they study and 

their spiritual community.  

Therefore when we talk about "belonging" to a community we must bear in mind their

"multiple belongings". In general, they feel a stronger sense of belonging to their 

"interest community". It is very difficult to generalise. As they are all participating in 

different processes and have multiple interests, they, in fact, belong to multiple 

communities and within them, they participate at different levels and with different 

degrees of involvement.

2. In general, there is always an element of self-selection when people are asked to 

participate in these forums, as youth who are really "on the margins" are very hard to 

reach, particularly for involvement in such activities. The youth who participated in the

focus group discussion may be considered "at the margins" because of their family 

migratory backgrounds and because of the areas where they live, which are mostly 

problem areas both in Perugia city and in the suburbs. However, they participated to 

the focus group discussion because they are in fact involved in civic life and do 

participate in community politics. 

3. We felt that some of the questions could not be asked directly as they were written. In 

particular, the question "what is it like to be young and 'on the margins'" was not 

asked in this way for three main reasons:

- what is the definition of being "youth on the margins"?

- participants may not have recognised themselves as fitting into this "category" and 

definition;

- asking such a question would have shown/given a sense of "judgement" towards 

participants and created the wrong type of atmosphere, where they may not have felt 

free to express their opinion.

Research Questions



The Focus Group aims to answer the following research questions:

● What does it feel like to be young, at this time and in this place?
● What are the most difficult issues and problems young people face in their community 

– ‘what’s broken’?
● How can these problems be fixed?
● How should KEYSTONE be designed and set up to give young people the opportunity to

fix these problems?
● What type of training and support provided by KEYSTONE would young people be 

most interested in?

Participants

5 youth participated, age band was 16 - 25; 3 Male, 2 Female. Their background was varied, 

some were from migratory background, second generation. Among them, three were from an 

association of young Muslims. Some are still in school, some are attending University courses, 

1 in University for Foreigners.

Procedure

The young participants were invited to a Community Hub managed by Borgorete in the city 

centre of Perugia, in the University area.

There was a brief introduction about "who you are, why you are here" and project staff 

introduced themselves and the Keystone project, briefly outlining its genesis, development, 

objectives and innovative aspects involving youth. We then discussed the purpose of this focus

group meeting and set out some general fundamental rules for the group, such as 

confidentiality, non-judgment, respect for opinions, safe environment etc., to which all of the 

subscribed. It was important for us and for a successful session that youth would feel that they

could speak freely within a safe environment.

The set of guiding questions were then asked to youth, paying much attention to the fact that 

all participants would be able to express opinions and talk freely and openly.

A flip chart was used, as for some of the questions we asked participants to write thoughts on 

post-its or draw (they drew their daily routine).

Notes were taken by one staff member acting as observer.  The discussion was fully recorded 

(with permission from participants)

Stage 5: Analysis and Reporting

The discussion was fully recorded (with permission from participants) and the recording later 

used alongside notes taken by the observer and flip chart drawings and post-its in order to 

place content of the discussion within the framework of the report. Obviously, the flow of the 

discussion meant that some topics were encountered more than once or that some topics 

happened to be discussed ahead of the planned set of questions.

Topic 1: 

What it’s like to be young, at this time and in the community where you live



The main objective of this topic is to get participants to tell their own stories of what it’s like to

live as a young person ‘on the margins’.

Main Question: In your own words, can you describe what it’s like as a young person, at this 

time and in the place you live?

From the meeting it emerges that being young in the present day means facing a new series of 

difficulties generated by the modern era, which has as main values the individuality and the 

tendency towards a solitary technologically assisted living.

Sub questions:

● How does being young and ‘on the margins’ affect everyday life in general?

From the meeting held with the young people of Perugia it emerged that being young 

today means feeling little supported by an institutional model, now old that does not 

face the new needs of education, integration, interaction and youth market, 

influencing the daily life with the search for social and institutional support, therefore, 

also looking for a cohousing of the neighbourhood and the city in order to share 

experiences and notions with citizens of different registry lists and different origins of 

the Perugian territory in order to get rich and grow.

● What is your daily routine like?

The group examined shows that the daily routine of young people varies from 

one commitment to another such as study, volunteering, spirituality, the search

for a job and leisure. All factors that bring young people to the constant search 

for greater security or tranquillity.

● How is your daily life affected by the environment and the space around you? (are 
young people’s movement and areas restricted? where they can safely go?)
Statistics reveal that among young people there is a separation between groups, which
results in isolation and the inability to find a channel of general communication that 
responds to shortcomings and needs, thus limiting communication, sharing of 
experiences and knowledge, fuelling juvenile disinformation. In addition, there are 
areas where it is not safe to go, depending on the time certain places in the city can 
change their reality thus turning into places not recommended, but according to age 
you feel more or less aware of certain situations of degradation

● What kind of skills do you feel you should have but don’t have?

They are very focused around the course of studies they have undertaken. Generally, 

they are interested in acquiring competences that they feel they need for the purpose 

of employment (professional competences). Some points were made about the lack of 

connection between school and employment, where competences required are not 

taught. One participant, who is studying Psychology, is volunteering and is learning 

"amniotic therapies", linked to psychology techniques - therefore, she is 

supplementing teaching with volunteering.

Some of them learn soft skills through the work of associations - for example: the 

young Muslims have good communication skills, as they practice public speaking in 

their religious education. 



● Do you feel a sense of belonging to and identification with your community? What 
things are important to you in your community? 

We would like to stress that "community" may mean different things to different 

young people. For example, a community is not necessarily geographically defined. For

some of the youth who participated in our focus group discussion, their "communities"

are multiple: the community where they live, the community where they study and 

their spiritual community.  

Therefore when we talk about "belonging" to a community we must bear in mind their

different belongings. In general, they feel a stronger sense of belonging to their 

"interest community". It is very difficult to generalise. As they are all participating in 

different processes and have multiple interests, they, in fact, belong to multiple 

communities and within them, they participate at different levels and with different 

degrees of involvement.

Topic 2: Issues and problems young people face in their community

The main objective of this topic is to get participants to tell their own stories of the kinds of 

issues, problems and challenges they themselves face and the ones their community faces. 

Main Question: What kind of issues and problems do you have to deal with in your everyday 

life in the community you live in? What’s ‘broken’ in your community and what needs to be 

fixed?

 The problems of young people's daily life are the lack of time, support, communication, 

collaboration to resolve misconduct, with the consequent closure of the young person in 

himself. It results that first of all we feel little supported by an institutional model who’s not 

facing the new needs of education, integration, interaction and youth market. It should be 

more physical places which could become common places for recreation, entertainment, 

communication and information to the citizen. 

● What things make you most anxious, or angry about your life where you live now?

To make anxious or angry is the lack of communication and sharing of common spaces with 

people of different types and interests, creating limits and barriers, the individuality that is the 

mother of youth disinformation, having to deal with institutional models. like the old school 

and the insecurity of creating a better future.

● Are there things about the area you live in that you’d most like to change?

 After the problem of being little supported by an institutional model and the lack of common 

places we need comparison and need to be able to relate with people of different interests or 

backgrounds, try to avoid isolation to get rich, be known and be able to interpret the different 

points of view, in order to feel integrated by an interaction between and in the community.

Topic 3: What things need to be done to solve these problems?

The main objective of this topic is to get participants to explore some solutions to the 

community problems they’ve identified.

Main Question: How do you think these problems we’ve identified can be fixed?



First of all, trying to improve the work-school relationship by creating a greater work ethic in 

order to support the students with regard to professional growth, avoiding that they find 

themselves at the end of their studies abandoned to themselves. Improve the social 

information channels and communication between the bodies involved in youth policies. 

Motivating interaction in the community between young people, adults and between different 

cultures and creating new physical spaces to guarantee the exchange of ideas and knowledge.

Sub-questions:

● What needs to be done to fix these problems?
Motivating interaction in the community between young people, adults and between 
different cultures and creating new physical spaces to ensure the exchange of ideas 
and knowledge, improve the channels of social information and communication 
between the bodies involved in youth policies, improve the relationship school work 
creating a greater work ethic in order to support students with regard to professional 
growth, avoiding that they find themselves at the end of their studies abandoned to 
themselves.

●  What’s stopping them from being fixed?
The society of today is the consequence of an individualistic institutional model that 
has based its principles on profit creating a selfish society that does not think about 
the common good, but only on personal interest, forgetting that the progress of the 
human person and the progress of a society go hand in hand.

● What do you think you can do to help fix these problems?
In order to solve these problems, we need greater commitment and positivity, try to 
organize more common events to foster social cohesion and increase communication 
in order to annul the individualism of today. To talk more openly about one's own 
problems avoiding self-enclosure and trying to put the relationship with the next in the
first place by breaking down the mental limits imposed by this society.

Topic 4: Views on the KEYSTONE ‘Collaborative Support’ programme

The main objective of this topic is to get participants to review the KEYSTONE Collaborative 

Support concept and programme and to establish the factors that are likely to get them to 

participate in the programme.

Main Question: What do you think about the KEYSTONE idea?

An innovative idea that certainly brings added value to the community, if the project is well 

managed, it could also increase social cohesion, facilitating collaboration between different 

realities, thus making the participants more competent and safe.

Sub-questions:

● What are its good points?

The positive points of keystone for the young participants are: a clear improvement of 
social and personal development, the acquisition of digital skills in a wide range of ICT, 
feeling more confident about themselves thanks to greater skills to be used in the 
working world; greater social / civic engagement and an increase in the quality and 
quantity of youth work. 

● Which aspects of the idea are not so good?

From the group it emerges that there are no negative aspects about the project.



● What would need to happen to get you involved in the KEYSTONE programme?

The program to succeed in involving young people should be able to: first of all be 
recognized institutionally to ensure a good level of training and a concrete acquisition 
of skills to be used in the world of work, thus enriching young people with more skills 
and responsibilities ensuring the growth of the individual, and last but not least that 
the training is monitored in the initial phase, central and final so as to detect the 
progress and evolution of the course and its participants.

● What kinds of resources (training, mentoring) do you think needs to be provided in 
KEYSTONE (prompt: what do you think about training in ‘social innovation’ and ‘social 
entrepreneurship? What other kinds of training/support would be good? What does 
the web-site need to provide?
It emerges that training in social innovation and social enterprise favors the resolution 
of social problems rather than simply profit, increases empathy and perhaps provides 
an answer to the problems we have today in the communities in which we live based 
on individualism. Other workouts that could arise in the future should be created by 
dynamic people with an open mind, in response to different needs; The website 
should provide real and well-detailed information to ensure the future participant a 
guarantee of learning and recognition of the title obtained.



KEYSTONE IO1: KEYSTONE Programme Infrastructure and 

Support

ΙΟ1: Lifeworld Analysis

Annex VI - Country Report: GREECE
Done by MIND2INNOVATE

Theme 1: Public Policies for excluded young people

1.1 What are the public policies targeted to address youth in exclusion situation? 

In Greece, the Employment Directorate of the Ministry for Employment & Social Protection is

the national public entity responsible for both the planning and the implementation of the

actions constituting the “European Council for Youth Guarantee” Programme. It is joined by

the  National  (Public)  Employment  Agency  (PES,  namely  OAED)  –  see  at

http://youthguarantee.gr/

A major  disruptive  factor  as  it  regards  the  Greek  economy and  the  labor  market  -  when

compared to those of  the other European countries -  has been and still  remains the high

unemployment rate, especially of the young people. Even at times of economic prosperity and

employment growth, unemployment rate in Greece was always prevailing, compared to those

of the rest of the EU countries. In 2008, the unemployment rate was 7,3%. This was the lowest

rate of the last three decades. Total unemployment rate was raised up to 27,3%, reaching its

highest  peak,  in  year  2013.  Given  the  prolonged  time  of  economic  crisis  in  Greece,

unemployment rate remains extremely high, demonstrating however a small decline at the

rate of 23,1% in year 2016, with the youth unemployment rate staying at sky-rocketing levels

of 58%!

Such figures of general and especially of the youth unemployment rates do ask for a reflection

on existing and would-be adopted policies, to address youth needs as well as labor market

trends fostering youth employment support actions.

Recently,  the  Ministry  of  Education launched a  “public  debate”,  entitled  “Youth 17-27:  A

framework of actions and strategy for youth empowerment”.  The initiative is focusing on

building  the  vision,  identifying  the  principles  and  adopting  the  objectives  for  youth

development in Greece, taking into consideration the current transformations of youth within

the social, political and cultural context. The “debate” addresses also the available “means”

and “tools” as well as the programmes and corresponding mechanisms that may be used for

deploying those EU directives on youth development. At the same time, The Greek state sets

the priorities to be accomplished considering youth needs assessment on local level within the

national “By youth, with Youth, for Youth” Initiative. As scheduled, with the completion of such

a national “strategy debate” period,  relevant data and other information collected, will  be

http://youthguarantee.gr/


presented on the public  administration web site  at  www.opengov.gr,  for  a  broader,  open

reflection and consultation, to be further analyzed so that relevant conclusions be drawn to

support potentially evidence-based policy making.

At the same time a non-governmental network named youthwork.gr is being launched as an

initiative of the Greek Youth Council Association, the latter consisted of workers, employees

and volunteers in the field of youth support and development in Greece. The key objectives of

the Association is a) the development of a recognition and certification framework for youth

work b) the recognition of social impact of the professions of the “Youth Counsellor” and the

“Youth  Worker”,  c)  the  contribution  to  developing  a  National  Policy  on  Youth,  d)  the

promotion and recognition of non-formal and informal education in the field of youth, e) the

enhancement of youth work into society f) the evidence-based understanding of youth work

and g) the networking with associations and federations both in Greece and abroad as well as

the launch of the “Youth Work Observatory”.

Theme 2: Interventions for excluded young people

2.1 What examples can be found in this country of initiatives aimed at supporting the social 

inclusion of young people that Keystone could learn from? 

2.2 Brief descriptions of the interventions. 

EFIPEN  «Efficient  information  flow  through  peer  networking» programme  funded  by

ERASMUS+ and organized by Youthnet Hellas and Artpoint Informal Youth Group from Cyprus,

aiming at educating youth from Greece and Cyprus on EU-funded programs during the years

2014-2020 on emerging professional opportunities for youth, the possibilities for the European

Volunteer Work (EVS) and youth mobility programs. 

PATH-Prevention, Addictions and Therapy project was ensured under the ERASMUS+ Youth/

Key Action 3, Structured Dialogue: Meetings between young people and decision-makers in

the field of  youth.  The project  most and mainly embarked on the objective of  initiating a

debate between youths and the policy makers, towards the formulation of suggestions for the

elaboration of a strategic project for the development of safe and as healthy communities,

placing particular emphasis  upon policies towards addictions prevention and therapy. Sixty

(60) young people from four European Union member states (Greece, Croatia, Romania and

Poland)  as well  as young men and women in  the process  of  detoxification from addictive

substances were thus able to meet, discuss and exchange views as to the shaping of policies

apt to protect the right of access to health, education and employment of persons dealing with

addictive substance use issues.  That was actually  the first  time the young met with policy

makers,  eventually  building  on  the  transparent  and  non-exclusive  approach  of  structured

dialogue, whereby the opportunity was offered to both sides to discuss on the tremendous

http://www.opengov.gr/


issue themselves and society as a whole have been facing, with respect to use of addictive

substances. 

The  Reintegration  Through  Sport  (RTS)  project  funding  by  the  Erasmus  +:  Sport/  Small

Collaborative  Partnerships  program.  The  project  aims  to  highlight  the  benefits  of  outdoor

sports activities and contribute to the creation of a secure environment, giving ex-drug addicts

equal  opportunities,  contributing to their  treatment  and social  reintegration.  The project's

main goal is to develop and implement an innovative training tool that can contribute to the

treatment  and  reintegration  of  ex-drug  addicts.  The  project  will  be  supported  by  a

multidisciplinary  team  (experts  in  Adventure  Therapy  field,  sports  psychologists,  social

workers,  researchers, experts in outdoor sports activities,  etc.).  The main objectives of the

project include the use of outdoor sports activities as a preventive and therapeutic tool for the

treatment and social rehabilitation and integration of former psychoactive substances users.

Also  the  project  aims  to  enhance  accessibility  and  equal  opportunities  for  people  from

vulnerable social groups.

Creating  opportunities  for  high-quality  work-based  learning  lies  at  the  heart  of  current

European education and training policies.  ESTEEM project’s mission is to offer a work-based

training methodology on entrepreneurial & transversal skills development in order to enhance

social sciences graduates’ competencies which will provide them with more opportunities for

employment and facilitate their transition from education to employment. ESTEEM aims at

designing and implementing a training program on transversal by combining e-learning with a

remote internship/mentorship program.

KANEP/GSEE (  https://www.kanep-gsee.gr/). Social sciences are key to the understanding of

many of Europe’s societal  issues as they cover a wide spectrum of disciplines and sectors.

Graduates in  the social  sciences fields are expected to provide a holistic  understanding of

multifaceted  contemporary  issues  combining  up-to-date  technical  skills  with  a  broader

theoretical  perspective.   However,  despite  the  changes  in  the  social  and  economic

environment,  most of  the educational systems in the Southern European countries do not

have built-in  mechanisms for  the young professionals  to  adapt  themselves  to  current  and

future skills needs.

Key Learning points for KEYSTONE

Theme 1: Public Policies for excluded young people

Key Learning Points:

 Review of legislation in line with the current socio-economic context in the country.
 Start the implementation of the new policy “Youth 17-27: A framework of actions 

and strategy for youth empowerment”.

Theme 2: Interventions for excluded young people

https://www.kanep-gsee.gr/


Key Learning Points:

 Reinforce participation and collaboration among various organisations and NGOs. 
 Encourage youth to participate in various activities or projects. 
 Maximise the results from the existing projects.

KEYSTONE Focus Group Country Report for Lifeworld Analysis

Overview and Purpose

The aim of the Lifeworld analysis is twofold: a) to capture the experience of young people in

relation to their lives in their communities, the problems and difficult issues they are facing

and propose ways to fix those problems and b) applying the results provided by the analysis of

the Focus Groups to develop and enhance the technical platform of the Keystone Collaborative

Support programme. 

Research Questions 

The Focus Group aims to answer the following questions: 

 What does it feel like to be young, at this time and in this place?

 What are the most difficult issues and problems young people face in their community 

– ‘what’s broken’?

 How can these problems be fixed?

 How should KEYSTONE be designed and set up to give young people the opportunity to

fix these problems?

 What type of training and support provided by KEYSTONE would young people be 

most interested in?

Participants

Two Focus Groups were held with fifteen (15) participants in each group. They were mainly

female  20-30  years  old  of  Greek  origin  and  nationality.  They  were  students,  some youth

workers, some volunteers and some of them were ex-drug users. The focus group took place in

the premises of KETHEA in Athens and all participants lived in the wider area of Athens. 

Procedure 

The sequencing of activities was as follows: 



 Stage 1: A brief presentation of KEYSTONE was provided along with an explanation of the 

interview procedure. 

Stage 2: A brief presentation of the purposes of the Focus Group and how it works was 

provided. Also, participants were asked to give permission to record the interview. 

Stage 3: The discussion topics and questions in sequence were introduced by the researcher. 

Stage 4: A summary of the results of the interviews was presented.  And another 20 minutes 

were devoted to participants to give their feedback.  

Stage 5:  A summary of the content analysis of the Focus Group was produced according to the

following steps: 

 Listen to the audio tapes and producing a transcript. 

 Identify “units of general meaning” and “units relevant to the research question” from

the text. 

 Eliminate “units of general meaning” that are irrelevant. 

 Cluster units with relevant meaning and interpret the themes. 

 Present and comment the themes. 

The coding framework provides for four themes, based on each of the Focus Group ‘topics’:

 Life politics – how lifeworld shapes young people’s social inclusion position.
 Life problematics – the issues and challenges they face in everyday community life.
 Solutions – how problems can be fixed.
 KEYSTONE implications – what the lifeworld analysis tells us about how we need to 

design and develop KEYSTONE key outputs.

Content Analysis Coding Frame

Theme Construct Code/Descriptor/Example

Life Politics Life-world Every time something good 

happens, something bad 

happens.  

I am trying to gain all the time

I lost. 

In areas where I know people 

I feel a member of the group.

When I stop using drugs I start

respecting my body again.

It is as if we don’t know 

anything anymore. 

Temporality

Spatiality

Embodiment

Inter-subjectivity

Theme Construct Code/Descriptor/Example

Life Problematics Life-world I feel frustrated because I 



can’t always provide solutions

to problems. 

People with life issues – like 

addicts- can only take small 

steps. 

In some streets I feel 

threatened. 

Sometimes the tensions I get 

through working with difficult 

people in difficult situations 

give me migraines.  

When I was a drug user I was 

chased away from what I am. 

Temporality

Spatiality

Embodiment

Inter-subjectivity

Theme Construct Code/Descriptor/Example

Solutions Life-world If you are not part of a 

culture, then you ignore it. 

What is needed is a way for 

young people -especially 

those on the margins- to show

their talents through creative 

activity, like drama or sport. 

Young people need a way of 

getting skills they can use 

throughout their later life. 

We need to get involved in 

relationships with people on 

the margins that will help 

them to reintegrate into the 

mainstream. Isolation is 

unhealthy. 

Temporality

Spatiality

Embodiment

Inter-subjectivity

Theme Construct Code/Descriptor/Example

KEYSTONE Implications Life-world Role models for kids and 

young people. 

Initiatives for leisure and 

learning. 

Young people have creativity 

and imagination they can use. 

Explore possibilities to use 

art/artistic skills as means of 

expression. 

Temporality

Spatiality

Embodiment

Inter-subjectivity



Schools.

Summer camps. 

Festivals. 

Create awareness and provide

information. 

Creative ways to educate. 

Reinforce emotional 

intelligence.

Training in prison. 

Eliminate stigma for the 

young offenders.

Integration in the labour 

market using training and 
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